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Presentacion

Lograr una educacién de calidad para todos los nifos, nifias y jovenes de Colombia es el camino para
avanzar hacia la equidad social, uno de los pilares del presidente Ivdan Duque. La importancia que
tiene la educacion para el actual gobierno se refleja en los programas y politicas que el Ministerio de
Educacién Nacional esta desarrollando en todos los niveles educativos. Adicionalmente, reconocemos
que la apuesta por la educacion es de todos y para todos, por esa razon trabajamos de manera
articulada con los actores del sistema educativo.

Estamos convencidos de que la transformacién en la educacién sucede en la escuela y principalmente
en el aula. Por esta razén desde el Gobierno Nacional estamos haciendo los esfuerzos necesarios para
generar las condiciones y proveer los recursos que garanticen mayores y mejores aprendizajes en
nuestros estudiantes. Los textos escolares son uno de estos recursos que le permiten a los docentes
mejorar el acompanamiento en el aula, aumentando las posibilidades para la innovacion pedagogica.

Es un privilegio para nosotros entregar a los directivos, docentes, estudiantes y familias de los
establecimientos educativos, la coleccién de textos de matemadticas, lenguaje e inglés, los cuales
responden a la diversidad y riqueza de nuestro pais y se articulan con los referentes de calidad del
Ministerio de Educacién Nacional.

Estamos seguros de que este material, junto con las estrategias definidas por cada uno de los
programas del Ministerio y las iniciativas que lideran los docentes y directivos docentes en las
instituciones educativas, nos permitiran continuar avanzando hacia una Educacién de Calidad para
todos, hacia el fortalecimiento de los procesos curriculares en las instituciones y hacia la equidad
social por la que hacemos equipo con las familias, docentes y, en general, con todas las comunidades.

De manera especial queremos invitar a los maestros a explorar este material y a trabajarlo junto con
sus estudiantes y las familias. Estamos convencidos de que los docentes son los lideres de la
transformacion educativa y serdn los protagonistas de este nuevo capitulo de la historia y del futuro de
la educacién colombiana.

Cordialmente,
Maria Victoria Angulo Gonzalez
Ministra de Educacién Nacional




Dear English teachers,

The Colombian Ministry of Education, through the Programa Nacional de
Bilinguismo, introduced the Suggested English Curriculum from sixth (6th) to
eleventh (11th) grades, whose main objectives are to provide students with tools
to communicate and interact in English. This has been the first time our country
has had access to a standardized, flexible, effective guideline for English
language teachers at public schools in all the regions of Colombia, hence
creating quality education and equal opportunities for our students.

We are now pleased to introduce to you the Way to go! English language textbooks
for sixth (6th), seventh (7th), and eighth (8th) grades. These textbooks are aligned with
the Suggested English Curriculum. The main characteristics of the textbooks are
transversality, adaptability, flexibility, and 21st century skills. The Way to go! series has
been developed taking into account the Colombian context, regional characteristics,
local themes, and cultural traditions, and has been based on current tendencies in
English Language Teaching (ELT), including task-based and project-based
methodologies, as well as assessment of and for learning.

This series includes key components to help the teacher carry out innovative tasks in
and out of class:

1. Teacher’s guide

. Pacing guides for the teacher
. Student’s textbook

. Student’s workbook

. Audio CDs

. Interactive games for students

. DVD with extra activities for the teacher

N o o NN

. Interactive/digital version of the books (Colombia Aprende website*)

We hope you enjoy teaching English with these textbooks by adapting them to your
school’s particular needs and interests, and by motivating your students to learn English
in a fresh, innovative way. Thank you for opening a window for your students to
see English as a means of interacting with the world, and for contributing to make
Colombia a bilingual country!

*You can find the PDF versions of the Way to go! textbooks on the Colombia Aprende official website:
www.colombiaaprende.edu.co



GENERAL DESCRIPTION

Way to go! is a six-level secondary school series aimed at grades 6 to 11 for schools that
teach between three and five hours of English per week. The main purpose of the series is to
create an appealing and enjoyable environment in which students can develop their English,
not only in terms of grammar, but also at a communicative level. This series takes into
account the guidelines set out by the Ministry of Education in terms of the Basic Learning
Rights and the suggested English curriculum for Colombian schools, and also incorporates
modern and innovative conceptual developments in the discipline of teaching and learning
languages at a global as well as a national level.

Objectives and Characleristics

Way to go! has been carefully designed to establish a foundation for students to engage
in English learning by concentrating on communication. It provides them with the skills
needed to be able to communicate effectively with native and non-native speakers of
the English language, while helping students to use the language as an instrument of
interpersonal communication that helps them to represent, interpret and understand the
world. The objective of this material is to guide students to achieve the following expected
levels based on the Common European Framework of Reference (CEFR) within 180 class
hours in the school year:

¢ Sixth grade: Level Al

e Seventh grade: Level A2.1

e Eighth grade: Level A2.2

¢ Ninth grade: Level B1.1

¢ Tenth grade: Level B1.2

e Eleventh grade: Level B1.3

To achieve this, each book of the series comprises four modules and, in turn, each module
consists of three units that feature attractive and motivating topics including Democracy &
Peace, Globalization, Health and Sustainability. These are the main requirements identified
by the research that formed the basis of the Suggested Curriculum issued by the Colombian
Ministry of Education. Each theme is developed through the three units of each module and
within each didactic unit through listening, speaking, reading and writing activities that have
been specifically designed to contribute to students’ cognitive and social development. In
fact, this series is founded upon the following ideas:

e Language is a means of communication and construction of meaning.

e Language is a semiotic system that favours the construction of discourse and a variety
of text genres.



e Learning languages is a social phenomenon that includes cognitive, affective and
interaction processes (Bandura, 1992; Halliday & Hassan, 1989; Hymes, 1972; Vygotsky,
1978).

With these ideas in mind, the series provides a number of scenarios that promote interaction
with contexts that are as authentic as possible. In turn, this interaction facilitates the use
of language in a functional manner in situations that are similar to everyday life events (see
figure below).
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(Note: taken from MEN 2016, Pedagogical Principles and Guidelines, Suggested English Curriculum, p. 23)

The Way to go! curriculum was conceived to meet the particular and varying needs of
Colombian schools. Therefore, specific features have been defined in order to help integrate
the books into the Colombian public school system.

e Flexibility: Although the curriculum has established fundamental objectives, these may
be achieved in a variety of ways, taking into account the particular contexts of individual
schools.

e Adaptability: The individual circumstances of each school need to be considered in
terms of internal bilingual projects, number of hours per week devoted to English classes,
availability of teachers, level of students and similar considerations.

e 21st Century Skills: These include the principal skills required to live and be successful in
the 21st century, such as those proposed by Trilling and Fadel (2009):



Learning and innovation: including critical thinking and problem solving,
communication and cooperation, as well as creativity and innovation.

Digital literacy: including information, media and ICT literacy.

Skills for work and life: including flexibility and adaptability, initiative and self-
direction, productivity and responsibility.

Leadership and personal responsibilities

The topics, class activities, tasks, projects and challenges developed throughout the series
all feature these skills, so that students can put them into practice and be ready to function
as citizens who are well equipped for everyday life.

Compelences

The Way to go! curriculum also considers the importance of developing different
competences in students. The MEN defines ‘competence’ as “the knowledge, abilities and
skills a person develops to understand, transform and participate in the world in which he/
she lives” (MEN, 2009, 1). According to the MEN, a competent student must know how to
be, how to do and how to relate “in specific situations that require creative, flexible and
responsible applications of knowledge, abilities and attitudes” (MEN, 2006a, p. 12).

The main competence considered throughout this series is the Communicative
Competence, including the linguistic competence which refers to the knowledge of lexical,
syntactic and phonological aspects of a language; the sociolinguistic competence (Hymes,
1972) which considers social and cultural factors which are implied in the use of a language;
and the strategic competence, referring to the ability to use varying resources in order to
communicate appropriately and successfully while overcoming limitations that may arise
due to an individual’s level of English.

Intercultural Competence is another competence that is built up throughout this series.
Malik (2003) defines it as “the knowledge, abilities or skills and attitudes a conversational
partner / intercultural mediator must have, supplemented by the values that are part of a
certain society and the numerous social groups to which we belong” (p 15). This series does
not approach this competence from the point of view that any particular culture is superior
or better. It simply focuses on familiarizing students with other cultures and encouraging
them to develop respect and value diversity regarding similarities to and differences from
their own culture. Thus, our Colombian identity is acknowledged, while simultaneously
allowing an insight into other cultures from around the world.

leaching & Learning Approach

Way to go! is based on the theory that students learn best when they are provided with
the opportunity to use the language, rather than talking about it. In addition, it promotes
students’ development as autonomous learners.



In order to accomplish this, authors followed the proposals of the Suggested Curriculum for
English by the Ministry of Education regarding theoretical and methodological principles to
design the syllabus of the different grades, as follows:

Grades 6 and 7: Task-based Learning

This learning approach is based on asking students to carry out meaningful tasks while using
the target language. To do this, students need to accomplish different tasks that require a
wide range of meaningful communicative activities which encourage the use of English
to communicate ideas while placing greater emphasis on fluency than on grammatical
accuracy (Ellis, 2004; Brumfit, 1984). There are three main stages to this approach:

1. Before the task: A context for the task is presented by signaling the topic, situations and
lexical areas, as well as oral and written texts that will help students carry out such tasks
correctly. The aim here is to motivate students and encourage them to show interest.

2. During the task: Students work in groups or in pairs to complete the task. When ready,
they present their findings. The idea is to promote natural communication rather than
grammatical accuracy. For this reason, the teacher needs to constantly monitor the
students’ activities, making notes of problems observed.

3. After the task: Students present the results obtained from the execution of the task.
The teacher needs to offer feedback regarding common and specific problems such as
pronunciation, lexical phrases and sentence structure. The purpose of this stage is for
students to reflect on ways they can improve.

Grades 8 and 9: Project-based Learning

Project-based learning works in a similar way to Task-based learning, in that it focuses on
students learning in an entertaining, holistic, democratic and motivating way. However,
a little more time is needed for students to develop their projects as they relate to their
school, their community and the real world.

All the activities that are undertaken before and during the tasks must be focused on
building strategies that lead to a final project on the topic. For the project to be carried
out successfully, students need time to investigate, collect, analyse and use information,
while the teacher needs to centre his/her attention on providing support and motivating
students. The final goal of a project is for individual students or groups of students to
present it to the class, putting into practice their linguistic, sociolinguistic and strategic
competences.

10th and 11th Grades: Problem-based Learning

According to Barrows & Meyers (1993), teaching and learning based on problems focuses
on the students’ ability to apply their previous knowledge and the knowledge that they
acquire through the solving of problems that are similar to everyday life. In this way,
students develop their critical thinking abilities, while enhancing their potential to relate to
others in the search for joint solutions.

Problem-based learning requires commitment from teachers in order to facilitate and
guide the process which ultimately helps promote autonomy and flexibility during the



investigation, and allows students to come to their own conclusions and make their own
decisions. Problem solving encourages students to build social learning and cooperation
skills which, together with the ability to communicate and negotiate, come under the
category of 21st century skills.

| esson Planning

Lesson planning is fundamental in the learning process, so we strongly recommend that all
teachers thoroughly plan all lessons. If properly organized, students are much more likely
to remain engaged and focused throughout the whole class. In the Way to go! series, we
suggest following this five-step structure when planning lessons: Warm Up, Familiarization,
Practice, Application, and Assessment.

1. Warm Up

This is where teachers need to draw on any previous knowledge students may have
regarding the topic, encouraging students to feel they have something to contribute. The
activities proposed must be appealing and can include short discussions, observing pictures
or talking about students’ prior experiences.

2. Familiarization

The first stage is to make students familiar with the communicative context on which the
lesson is based. Way to go! generally follows an inductive approach where language rules
are inferred by means of examples and structured context. In other words, students can
arrive at a rule by focusing on language examples instead of stated grammar structures and
rules.

3. Practice

Way to go! provides a wide variety of activities that offer students the chance to practise
what they are learning. This is the stage where students move from controlled exercises to
slightly freer and more creative activities. The teacher should always provide communicative
models in a clear and meaningful way, in order to promote communicative and problem
solving skills, while still allowing for time to reflect on the form as well.

4. Application

At this stage of the lesson, students should be ready to reinforce what they have learned
and use the language in different communicative activities. Just some of the activities
that are recommended here include games, songs, rhymes, tongue twisters, competitions,
role-playing, discussions, projects, surveys and workbook activities. The Teacher’s Guide
provides teachers with extra activities that help develop the competences promoted
throughout the series.

5. Assessment

At the end of each unit a self-assessment page is provided and is to be completed by
students. Each module also includes an evaluation page where teachers and peers evaluate
the students’ development throughout the module. Way to go! was created in the belief
that assessment is a permanent and on-going process. This means that the teacher and
students should use any point in the unit, or any single activity, to check understanding and
the ability to apply learned knowledge.



MODULE STRUGTURE

The four modules in the book address the following topics: Democracy and Peace, Health,
Globalization and Sustainability. These topics are in line with the socio-cultural approach
for the teaching-learning process in which the functional aspect of the language is framed
in real-life scenarios for communicative exchange to happen. Each module comprises a
module opening, three units, a chant activity, a review, self- assessment and a task or
project presentation.

a. Module Opening:

Every module starts with a presentation of the language functions students are expected
to learn and develop in each unit. Also, the types of texts students need to deal with
throughout the process are indicated.

Additionally, and depending on the grade, a description of the task, project or problem to
be developed throughout the module is stated. For sixth and seventh grades, a task will be
developed through mini-task activities. In eighth and ninth grades, students will work on
a project. Tenth and eleventh grades will be given a problem to work on and come up with
feasible solutions.

Besides familiarizing the student with the goals they are expected to accomplish, this
opening will also activate previous knowledge through open-ended questions and
background images and provide a glimpse of the topic to be developed throughout the
module. Finally, the name of the song for the chant section is announced.

b. Module Units:

Each unit progressively develops the topic and gives students the necessary tools in
three main lessons. There are plenty of communication activities, which give students the
opportunity to practise.

In the first lesson, students become familiar with the topic, the vocabulary and the
communicative activity which make up the learning process. They will also start to become
aware of the grammar structure, embedded within the communicative activity, in an
inductive manner. The main idea of lesson 1 is to provide the bases for the acquisition of
new language by cognitively elaborating both the instrumental knowledge of the language
(learning to communicate) and the formal knowledge of it.

In the second lesson, students are guided into a semi-controlled practice of the elements
introduced in the first lesson. They are also encouraged to expand their knowledge through
the introduction of new sub-topics, which help students develop further skills. The objectives
are announced at the beginning of each unit as Can-do statements, which are limited to just
a few in each lesson. The main focus of lesson 2 is to help students create associations in
their brains through activities aimed at their practice of the formal aspects of the language.

Finally, in the third lesson, students develop and practise autonomously the language
acquired in the first two lessons. The idea is to equip students to use all the tools, skills and



knowledge to perform personalisation activities and accomplish a mini-task that will help
them achieve a final task in each module.

In addition to the main lessons, supplementary sections are provided to help students
improve their learning strategies and processes. These are: Word Bank, Study Tip, Useful
Expressions and 21th Century Skills.

c. Chant:

In this section, which appears before the final self-assessment, students will be encouraged
to make use of the target language in a more enjoyable manner. This chant includes an
activity designed to consolidate the module’s objectives by appealing to students’ musical
intelligence in three different instances: before, during and after activities.

d. Self-assessment:

This section is based on the objectives established at the beginning of the unit. At the end
of the unit, students reflect on how well they have done in acquiring the knowledge they
are expected to achieve in each unit.

e. Review:

After the self-assessment in the third unit, a review section is included to prepare students
for the final assessment. This two-page review is based on play, usually in a board game
format that incorporates all the items to be assessed.

f. Project:

The project section seeks to work on the task established for the module. This task is the
result of a progression of activities that start in the first lesson and are concluded and
explored more deeply in the third lesson of each unit.

g. Evaluation:

The evaluation process includes self-assessment sections after each unit and a general
test at the end of the module. Both evaluation types assess the four skills. After each unit,
students should perform a 15-item activity. For the module’s evaluation, a 60-item test is
delivered to students. It is also important to mention that there are two types of evaluation:
evaluation of knowledge and evaluation for knowledge. The former is based on rubrics that
measure the indicators to be achieved by the student and the latter aims to promote the
skills and processes needed for the development of knowledge. Self-assessment is part of
this type of evaluation.

For a clearer insight of the module structure, see the following figure:

Unit 1 Lesson 1 Lesson 2 Lesson 3
Unit 2 Lesson 1 Lesson 2 Lesson 3

Lesson 1 Lesson 2 Lesson 3 Chant

Review Project Evaluation




Get To Know Your Series

Following the theoretical foundations of this series and the previous module structure
explanation, this section aims to provide teachers with an overview to help them locate
throughout the teacher’s book all the information they require. In addition, this section
delivers a brief outline of all the book’s sections in their actual sequence.

Student's Book

List of Contents:

A practical guide for teachers to find a particular item in the book.

Basic Learning Rights (BLRs):

These rights constitute the knowledge and skills students must learn in education processes
in Colombia. The Colombian Ministry of Education adopted them as essential tools to
ensure quality and equity in education for all children. BLRs describe the elements and
skills needed to achieve communicative performance in a foreign language.

Modules:

Modules 1, 2, 3 and 4 are accessed as described in the previous section. The teacher will be
able to see the student’s page on one side with the corresponding teacher’s page opposite
it. The teacher will find all the useful information needed to develop lessons efficiently.

Communicative/Gap Activities:

These activities require students to communicate with each other in order to accomplish a
specific task or solve a given problem. For this, students need to make use of their linguistic
and strategic competences to obtain missing information from their classmate. Use the
Gap activities to enhance communicative skills; be aware that the answers for “Student B”
are found in “Student’s A" activity, and answers for “Student A” are found in “Student’s B”
activity.

Grammar Charts:

These charts provide useful reference information which teachers can refer students to
when necessary. The charts give a concise explanation of the grammar structures presented
in each module.

Vocabulary List:

This time-saving list can be checked by teachers to plan their classes and prepare vocabulary
activities beforehand. Teachers can refer students to this list in order to enhance their
vocabulary learning.

Verb list:

This is a list of common irregular verbs to assist teachers and students.



Workbook

For additional practice and reinforcement, the workbook presents the same number of units but with
fewer pages: three pages per unit, a self-assessment page per unit and a chant activity per module. After
the four modules, there is a section for vocabulary activities.

Teacher's Guide

Besides presenting the student’s book content, this guide will provide:

Scope & Sequence:

This organizational structure gives the sequence in which linguistic, pragmatic and sociolinguistic elements
need to be delivered. Additionally, the objectives, activities, evaluations, tasks/projects, and methods are
included.

Vocabulary Teaching Tips:
Complementing the previous section, these suggestions can help teachers make vocabulary learning
easier for students.

Student’s Workbook Answers:
Teachers will find the answers for the different workbook activities in this component of the series.

Rubrics:

In this section, teachers can find speaking, writing and project rubrics to help with the process of
assessment process. These charts include the criteria to be evaluated, with a brief description of all the
possible students’ performances, and suggest a corresponding numeric grade and performance descriptor.

Projects:

As equity is an important element in this series, this section suggests alternative options for tasks or
projects. Given the context of Colombian public schools, some of the projects proposed in the modules
may be difficult to achieve in every school in the country. For this reason, these alternatives are aimed at
suiting a broader range of school types (urban, rural, semi-rural), technology availability, supply access,
etc.

Writing Bank:
Samples of different writing types and/or formats with short examples are provided for teachers. The
purpose is to point out key elements in the different writing types featured in the book.

Learning Strategies and Study Skills:
Teachers will find this information very useful when planning lessons and helping students overcome
difficulties or improve their language learning performance.

List of Online Resources:
Different websites are listed to help the teacher expand a certain element, provide additional practice,
prepare a lesson, or design class material.



STRUCTURE AND COMPONENTS
OF THE BLR: ENGLISH

For Grades 6th to 11th, there is a list of Basic Learning Rights. Every BLR is presented as follows:

An icon indicating the ability or abilities
to be developed.

@@

Participates in short conversations providing information about him/herself
as well as about familiar people, places and events using simple phrases and
sentences previously memorized. For example:

BLR that the student should achieve by the end
of the academic year.

It represents the BLR
number, but it doesn’t Luisa: Hi, Luisa. Tomorrow we
suggest a specific have our math test.

order or learning
structure during the
academic year.

Secondary ideas or
clarifications giving
a context to the
BLR. These ideas are
written in a color
different than the first
statement.

Anita: That is true. I'm very
nervous. | need to pass.

Luisa: Why don’t we study
together?

Anita: That is a great idea.
When we finish, we can play
some videogames to relax.

Luisa: Ok. Come to my house
after school.

Anita: Ok. See you there.

N

An example to make the BLR easier
to understand.

e First, there is a numbered statement that matches the basic learning right the student
is entitled to receive during the school year. The statement is identified by a color
and corresponds to either one or several language skills (reading, listening, writing,
monologue and/or conversation). It will be expressed in the third person singular
since it refers to the student.

e Then, secondary ideas or clarifications that contextualize the BLR are written in a
different color.

o Lastly, there is an example to allow for better comprehension of the BLR. This example
is NOT intended to be the only activity performed in class, as it does not represent all
of the implications of the BLR, but rather represents a sample of what the student may
develop within a certain context.

LISTENING IE' READING WRITING

MONOLOGUE CONVERSATION



BASIC LEARNING
RIGHTS

ENGLISH

8th Grade

Requests and provides information about experiences

and plans in a clear and brief manner using his/her own
information or information about familiar situations. Likewise,
the student uses familiar vocabulary and may ask for assistance
from classmates and/or the teacher. For example:

Laura: Did you send the email to your teacher?
Daniela: No, I didn't. | am going to send it later.
Laura: Remember that we have until 3:00 p.m.
Daniela: | know. | will do it.

El

Recognizes specific information in short oral and written
texts on topics of general interest. The student uses
different reading strategies such as: previewing (images,
titles, subtitles, etc.), prediction, the underlining of key
words and Spanish cognates, and the identification of the
general idea of the text (skimming). For example:

English around the World

People use words to express their ideas, intentions, emotions and
information. Currently, the words that people use are often English words.
The English language has More than 500.000 words. Most of these words are
very unusual: we almost never use them. Some words that English speakers
use are taken from different languages. For example:

¢ Avocato, Barbecue and Totem come from indigenous American language.
¢ Jungle and Yoga are of Indian origin.

* Kangaroo comes from an aboriginal Australian word.

o Ketchup is Chinese.

e Color is Latin.

Besides, other languages take some words from English too, for instance:
Basketball, Tennis, Play Station, Chat, O.K., Bye.

Actually, you do not need to travel to USA or UK to learn English because
English is Everywhere.

Reading strategy: Predicting: Reading strategy: Predicting:
Key words Cognates
How many times do these words Find words in the first paragraph

occur in the text: English, language that are similar to Spanish words.
(s), word?

Explains in written form different familiar situationQ

facts in a coherent and simple manner. The student can
establish relationships of addition, sequence, and cause and
effect as well as simple comparisons. For example:

Condensation

Evaporation

Precipitation

The Water Cycle

Earth is mostly water. Water is needed for all forms of life. Water can be
found in snow, glaciers, lakes, streams, and underground. Water can also
be in the form of vapor. The sun heats the water and it evaporates into the

atmosphere. When the atmosphere is cold, the vapor becomes clouds and
\then rain or snow. /

C@@@

Exchanges information about academic and general
interest topics, through simple conversations, dialogues,
and role-plays. In these conversations, the student may
express opinions in a simple manner using previously
studied models. For example:

Santi: Do you think that recycling paper is important?

Camilo: Yes, because recycling paper saves the trees in the forest.

Santi: How do you save
the trees?

Camilo: If we recycle
paper, we don't need to
cut more trees to make
more paper.

Santi: | agree with you.
| also think recycling paper
is very important.




BASIC LEARNING
RIGHTS

ENGLISH
8th Grade

Makes recommendations to people in his/her community
about what to do, when and how, based on daily situations in
his or her family life, school or local environment. For example:

Tomas: You should organize your
free time.

Eduardo: Really? How?

Tomas: You can make a schedule.
Eduardo: Really, is it helpful?
Tomas: Yes. | do it and it really helps
me to organize my time.

Eduardo: Thank you! | will try.
Tomas: | think that you really need
to do it as soon as possible.
Eduardo: Can you help me to do it?
Tomas: O.k. Do you want to start
right now?

Eduardo: Itis O.k. | am free!

Tomas: First of all, you should know when
you are free and what activities you have
to do; then, you should plan the activities
according to their importance.
Eduardo: Oh! That's a good idea! | am
going to do a list of my pending

activities.

Expresses emotions and feelings about a situation or
specific topic related to his/her family or school and
presents supporting reasons in a clear and simple
manner. For example:

Sara: | am really sad.

Julio: Why? What's up?

Sara: My best friend has a
serious problem.

Julio: What kind of problem?

Sara: She has an eating disorder
called anorexia and | don't know
how to help her.

Julio: Oh, dear! Let’s talk to our
teacher.

Makes brief presentations on academic topics relam

to his/her school environment or community including
in the presentation: relevant facts, specific details, and
specific vocabulary pertinent to the topic. Prior to giving
the presentation, the student prepares and receives advice
from his/her classmates and/or teacher. For example:

Good morning! My purpose today is to talk about language. Language is
the ability to acquire and use the system of communication. There are about
5.000 to 7.000 languages in the world. When we communicate, we can use
words, symbols, gestures, movements, or images. It means that language
can be verbal (words: spoken or written) and symbolic (images, gestures,
movements, symbols). In conclusion, we use language to interact with other

\people, to express our ideas, feelings and emotions. /

Briefly narrates current facts, daily situations or
personal experiences orally and in written form. To do
so, the student considers the sequence of actions and the
clarity of ideas and receives advice from classmates and/
or the teacher. For example:

= =

My first trip...
The first time | left my small town was when | went to the capital. We hod
a school visit to a local newspaper printing plant to understand the process
of producing and printing the newspaper. When we finished the activity, we
went fo a mall. It was exciting for me because | have never been o a mall
before. There were some things which surprised me because | have never
seen them, such as: the electronic stairs and the elevator. | was afvaid first
but once | tried them, | really enjoyed itl
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LEVEL 8 SCOPE AND SEQUENGE

Module 1:
Planet Earth

Unit 1:

Human Actions and
the Environment

Unit 2:
Think Green!

Unit 3:
Caring for the
Environment

Module 2:
Health Issues

Unit 1:

What is an Eating

Disorder?

Unit 2:
Healthy Food
Choices

Unit 3:
Body and Mind
Connection

Language Functions

Describe human actions and
environmental impact
Present yourself to a group
by describing your interests,
concerns, desires and
talents

Describe changes

Request information about
human actions

Make suggestions to improve
practices

Describe how to do
something

Express opinions about
human actions

Discuss good and bad
environmental practices
Describe ecological values

Language Functions

Describe minor illnesses and
give suggestions

Describe symptoms of
eating disorders and express
conditions

Describe past experiences
Recognize negative health
practices

Ask for and give information
about eating habits

Make suggestions about
eating habits

Ask for and give information
about the ingredients of a
dish

Give information about the
nutritional value and health
benefits of food

Describe emotions and
feelings

Express conditions

Ask about past experiences
Give and ask for suggestions

Text types

feature stories u
narrative text

teenage profiles u
magazine article
descriptive

paragraph

narrative paragraph | =
questionnaire O
magazine article
interview .
information leaflet
website

school newsletter

news extracts .
quiz

magazine article O
narrative

paragraphs

narrative story

survey

= letter

Text types

webpage .
poster

conversation n
questionnaire

narrative text
informative article
descriptive

paragraph

® putrition advice L]
survey

descriptive "
paragraph

narrative paragraph
conversation

blog

recipe

nutrition quiz

article

interview

Wiki webpage
= online
advertisement
= descriptive L]
paragraphs
narrative texts
instructions
interviews
newspaper article

Grammar

Would (not) like
to ...

Adjective and
preposition
combinations
Verbs followed
by gerunds

Past simple

Wh- questions
Making
suggestions
Giving
explanations

Collocations to
express opinion
Giving reasons

Grammar

Frequency
adverbs
First conditional

Present simple
questions

Wh- questions
Imperative

Zero conditional
Making
suggestions

Past simple
questions

Vocabulary

B Environment

®  Environmental
impact

®  Human actions

= Negative things for
the environment

®  Environmental
impact

®  Human actions

= Eco-values
" Expressing opinion

Vocabulary

= Eating disorders
® Health problems
and remedies

=" Food
= Cooking methods
= Nutrients

= Body parts
" Describing
emotions



Module 3:
A Good Citizen
Unit 1: "  Give advice = online forum Modals: should/ | ® Positive and negative adjectives
. = Apologize and admit comments shouldn’t, can, to describe personal qualities
Sqlvmg Problems mistakes " descriptive (don’t) have to, | ® Vocabulary to describe minority
with Others = Talk about duties and paragraph must/mustn’t cultures
rights ® informative
B Talk about cultural paragraph
characteristics " article
® poster
Unit 2: = Talk about past/ = article Present perfect | ® Verbs related to verbal abuse
What is a Model present experiences B informative (positive, B Verbs related to helping others
P B Express facts and paragraph negative and B Expressions to make requests
Citizens opinions ® graph question forms + | ® Expressions to apologize
= Complain and " survey ever and never)
apologize = descriptive Modals: should/
paragraph shouldn’t, have
B |etter to, need to,
" interview mustn’t
Unit 3: = Express facts and ® headlines First conditional | ® Adjectives describing positive
: justify opinions " descriptive (If + present characteristics
Making Peace = Express conditions paragraph simple + will) = Adjectives with prefixes
Thr?"'gh Words and and justify points of = web articles describing negative
Actions view ® informative characteristics
" Express future plans paragraph Nouns with suffixes (values)
= resolutions list Vocabulary related to charity,
= email forgiveness and peace-making
= Expressions to respond to
opinions and situations
Module 4:
Wise Consumption
Unit 1: = Describe presentand | ® web page Present perfect ® Positive adverbs
: : past experiences " news article Present perfect with ®  Negative adverbs
Sensible shopping B Express opinions 5 blog yet and already B Positive adjectives
(about shopping " questionnaire Present perfect with " Gift items
practices) ® magazine article since and for = Justifying a point of
= Justify points of ® nparrative text view
view (about shopping | ® descriptive ®  Giving a contrasting
practices) paragraph opinion
Unit 2: ® Describe presentand | ® email Present perfect ® Vocabulary related
Controlling past experiences " advertisement continuous to shopping habits,
= Justify points of view | ® report Expressions to justify vacations and travelling
Expenses ®  Propose or present a " survey actions, decisions and
solution = descriptive opinions: although,
paragraph because, instead of
(-ing)
Unit 3: " Talk about " email Modal verbs to express | ® Vocabulary related to
Extreme possibilities " advertisements degrees of certainty shopping practices,
. = Express conditions ®  questionnaire (could, may, might) vacations and trips
Consumption ® Talk about the future " article and deduction (must) ®  Vocabulary related
B Ask and answer = letter play and go: to information and
questions on sports, ® posts to a forum play football, go communication
technology and " survey swimming, etc. technology devices:
fashion = descriptive Second conditional (If smartphone, laptop,
paragraphs + Past simple + could, download, etc.

narrative text

might, would)
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MODULE 1

Sugtainabilit

Unit »1

Human Actions and
the Environment

Language Functions

e Describe human actions and
environmental impact

e Present yourself to a group
by describing your interests,
concerns, desires and
talents

e Describe changes

Text Types:

feature stories
narrative text
teenage profiles
magazine article
descriptive paragraph

Unit»2

Think Green!

Language Functions

Request information about
human actions

Make suggestions to
improve practices
Describe how to do
something

Text Types:

narrative paragraph
questionnaire
magazine article
interview
information leaflet
website

school newsletter

Unit»3

Caring for the
Environment

Language Functions

e Express opinions about
human actions

e Discuss good and bad
environmental practices

e Describe ecological values

Text Types:

news extracts

quiz

magazine article
narrative paragraphs
narrative story
survey

letter



e Remind students that this
book is divided into four
modules and that this is

1 the first module of the

book. It deals with the

topic of sustainability.

Ask students what they understand
by the word sustainability. Students
should reflect on whether they
think the society they live in is
sustainable or not. Encourage

them to give reasons for their
answers. Allow them to express
their ideas in L2 when needed,
offering translations so they start to
become familiar with the topic and
vocabulary.

Read the module’s title, Planet
Earth, and discuss how human
actions affect our planet, both
positively and negatively. Write
students’ ideas on the board,
helping with vocabulary when
needed.

Point out that in order to make
changes in society, first we need
to take a look at our own personal
actions.

e Remind students that

language functions help

us to communicate more

1 effectively. Most of what we

say is for a specific purpose: whether
we apologize, ask for permission or
simply express ourselves, we use
language functions to help convey
these messages.

e Go over the specific language
functions and text types of the
three units.

Unit 1
Human Actions and the Environment

e As a group, read the language
functions students will learn in this
unit.

e Discuss the meaning of new
vocabulary like affect, environment,
concerns, desires, talents.

Unit 2
Think Green!

e Discuss the language functions
listed in this unit and elicit
definitions of new vocabulary such
as request, improve, questionnaire.

Unit 3
Caring for the Environment!

e Read the language functions
and text types and clarify words
students do not understand, e.g.
environmental, practices, values, news
extracts, etc




bad?

you do?

Project: An Eco-newsletter

Explore Your Knowledge

Look at the pictures and answer ...

e Do you recognize the photos? :
e Which things are good for the !
environment and which are |

e Which of the good things do

e Which of the bad things do
you do or contribute to?

e How can you do more to help

the environment?

—> &

In this module you will work in groups to prepare a formal presentation.

Unit 1

Unit 2

Unit 3

Facts about Colombia's
eco-concerns

(Lesson 3,

exercises 5-7)

Poster of
environmental problem
research (Lesson 3,
exercise 9b)

Eco-friendly advice for
travellers (Lesson 2,
exercise 6)

Information leaflet with
suggestions for a school
recycling programme
(Lesson 3, exercise 3)
Eco-promise (Lesson 3,
exercise 4)

News articles about the
school eco-footprint
(Lesson 3, exercise 9)

Photos and facts about problems

in the oceans (Lesson 3,
exercise 1)

Article on the Magdalena River

(Lesson 3, exercise 5)
A petition letter (Lesson 3,
exercise 8)

Chant

Respect the earth

Jv U d




Explore Your Knowledge

e Ask students to consider
which of the photos are
1 good for the environment
and which are bad. Encourage them
to give reasons for their answers.

Once students have divided the list
into ‘good’ and ‘bad’, they should
reflect on how they contribute

to some of the bad things. For
example, when we use energy

to turn on our lights or when we
put water in a plastic bottle we

are contributing to mining and
pollution.

The last question makes students
reflect on change. Remind them
that the first step in changing a
society is to examine our own
actions and start by changing
ourselves. Education is extremely
important when trying to bring
about change.

Remind students that they need
to perform a final project for each
module, but that they will work
towards achieving it during the
whole module by accomplishing
mini-tasks.

Project

e Explain that in module 1
students will be preparing
an eco-newsletter. To

help with this, in unit 1, they will
learn facts about Colombia’s eco-
concerns and create a poster to
present an environmental problem
they have researched. In unit 2,
students will work on eco-friendly
advice for travellers, a leaflet about
recycling, an eco-promise for other
students in the school and articles
about the school’s eco-footprint.
Finally, in unit 3, students will
research problems in the oceans
and the Magdalena River and write
a petition letter. Go through the
chart with students, answering any
questions.

Finally, read the title of this
module’s chant Respect the Earth
and ask students what they
understand and how they can relate
the content of the units with the
title of the chant.




Unit /1 Lesson //1

» Objectives

® ‘ » | can describe human actions that affect
n I )) the environment.
» | can present myself: my interests,
concerns, desires and talents.

» | can describe changes between the past
and the present.

In Context » Environmental Concerns

Match the photos of environmental problems with expressions from
1 - Read» the Word Bank.

Word Bank ECO ’ife

soil pollution  water pollution Subscribe to our newsletter
illegal mining  air pollution ,
deforestation I’'m concerned about ...

2. |©) Speak»

a. Complete the human actions
with expressions from the
Word Bank.

b. Discuss your environmental
concerns with a partner.
What human actions in
exercise 2 are associated
with the environmental
problems in exercise 1?

Mining companies
e.

Word Bank
dump waste
produce fumes l _ | am, too.
extract metals and minerals A People cut
cut down trees 4 down too
use pesticides E many trees.

I’'m concerned about
deforestation.




Unit /1 Lesson /1

Unit »1

Unit Objectives

Demonstrate an understanding of short, clear messages about environmental
problems.

Environment; Environmental impact; Human actions

Would (not) like to ... ; Adjective and preposition combinations; Verbs followed by
gerunds; Past simple

= Write on the board:
1. Read » 2.

(15 minutes)

= Write the title ‘Environmental
Concerns’ on the board.
Students look at the photos.
Ask: What problems are these?

= Check students understand
the Word Bank expressions.
Students repeat. Monitor their
pronunciation.

= Students match the
expressions with the photos
and compare in pairs.

Answer Key

a. air pollution

b. water pollution
c. soil pollution
d. deforestation
e. illegal mining

Speak »
(20 minutes)

= Students look at the pictures
and describe what they see.
Ask: What human actions can
you see? How do they dffect the
environment?

= Check students understand
the Word Bank expressions.
Encourage them to use
cognates and the pictures to
work out meaning.

= Students match and create
complete sentences. Check
answers.

Extra Activity (10 minutes)

Once students have matched the
photos and expressions from the
word bank, ask them to work in
groups and rank the problems
from 1 (bad) to 5 (worst). This
will probably be a subjective
discussion as there are no right
answers. Specifically, students
could consider which problems
are worst for Colombia.

Answer Key

a. People cut down trees.

b. Farmers use pesticides.

c. Cars and industries produce
fumes. d. Factories dump
waste. e. Mining companies
extract metals and minerals.

= For part b, focus attention on
the expression I'm concerned
about ... and give two or three
examples. Use an appropriate
tone of voice to show
concern. Students agree or

disagree with your statements.

‘'m concerned about
(noun)

Agree: | am, too.

Disagree: I'm not.

= |ndividual students express
their concerns and the rest of
the class respond. Encourage
students to use an appropriate
tone of voice and additional
information to support their
concern, as in the model.




module 1 // Unit 1

. Read and listen to three stories about teenagers getting involved in
3. Listen » their communities. Complete the text with environmental concerns
from exercise 1.

I’'m Carlos. | live in Névita, Choco. It's near the River Tamana. My friends and | love living
in the rainforest with all its plants and animals. We're concerned about illegal 2 . This
activity pollutes rivers and streams, erodes land, and affects our health.

I’'m Diego from Ciénaga. I'm the son of a fisherman and | live near the lagoon.
I’'m worried about fish. They are dying because the level of oxygen is low. There is too
much water ®

I’'m Luisa. | live in Arcabuco, Boyaca. | enjoy walking in these beautiful mountains.
I'm concerned about © . A lot of people cut down trees for agriculture and cattle
farming. It affects ecosystems and biodiversity.

Label the photos with the expressions in the box. Then listen and match
the photos with the conversations.

4. Listen »

organize and sign a petition go on a demonstration

create an environmental newsletter  volunteer to plant trees




3. Listen »
(25 minutes) (track 1)

= Read the rubric. Students look
at the photos and read the
first line of each paragraph to
make predictions about the
text. Ask: What kind of text is
this? (a section of a magazine
for readers to express
personal concerns); What is
the purpose? (to describe a
problem they are
concerned about).

= Students complete the text.
Play the audio to check their
answers. Remind students to
focus on the vocabulary in red.

Answer Key

a. mining

b. pollution

c. deforestation

Audio Script
Carlos: I'm Carlos. | live in Névita,

Chocé. It's near the River Tamana.
My friends and | love living in the
rainforest with all its plants and
animals. We're concerned about
illegal mining. This activity pollutes
rivers and streams, erodes land,
and affects our health.

Diego: I'm Diego from Ciénaga. I'm
the son of a fisherman and | live
near the lagoon. I'm worried about
fish. They are dying because the
level of oxygen is low. There is too
much water pollution.

Luisa: I'm Luisa. | live in Arcabuco,
Boyaca. | enjoy walking in
these beautiful mountains. I'm
concerned about deforestation.

A lot of people cut down trees
for agriculture and cattle farming.
It affects ecosystems and
biodiversity.

= Write comprehension
questions on the board: Where
does Carlos/Luisa/Diego live?
What activity is s/he concerned
about? What is the consequence
of the activity?

= Students re-read the text to
answer.

= Personalize. Ask: What is the
biggest environmental concern
where you live? If students don't
know, they can find out for
homework and report back.

Listen »
(20 minutes) (track 2)

= Students look at the photos.
Ask: What are these people doing?
Why are they doing those things?

= Check students understand
the expressions. Students
repeat. Monitor their
pronunciation.

= Students label the photos and
share answers in pairs.

= Play the audio as many times
as necessary. Check answers
as a class.

Answer Key

a. go on a demonstration

b. volunteer to plant trees

c. organize and sign a petition

d. create an environmental
newsletter

Conversation 1 - ¢, Conversation
2 - b, Conversation 3 - d,
Conversation 4 - a

Audio Script
Conversation 1

Unit /1 Lesson /1
Juan: We have to do something.
David: About what?

Juan: About illegal mining. Those

people are not interested in the
conservation of natural resources.
They just want to extract gold and
other metals. They use substances
that are very dangerous for

our health.

David: In school some people are
organizing a petition to stop
illegal mining.

Juan: I'll sign it!

Conversation 2

Luisa: Did you read about the things
we can do to conserve the forest?

Julian: Yes, | did! | heard there’s a
new eco-group that is looking for
volunteers. They want people to
work together and plant trees. I'd
like to volunteer. Would you like
to help?

Luisa: Yes, it sounds good! | enjoy
planting trees.

Conversation 3

Paula: | hate seeing all those
tyres that people dump in my
neighbourhood. It’s depressing. |
would like to teach people how to
recycle the tyres.

Mauro: Well, why don’t we volunteer
to create a newsletter and
distribute it using social media?

Paula: Great idea! I'll take some
photos.

Conversation 4

Teacher: Good morning, everyone.

Student: Sir, did you hear that the
lake is polluted? So now we can’t
swim anymore? We need to do
something!

Teacher: Yes, | know. There's a
demonstration on Saturday
outside the city hall. It's to stop
factories dumping waste into the
lake. We want to support this
cause. If you would like to, you
can come with me. But ask your
parents first!




S.

6.

7.

8.

Unit /1 Lesson /1

Speak »

rescue abandoned animals

pick up rubbish in a public place
organize a petition

participate in a demonstration
volunteer at a community garden
design a website.

SO0 oTw

Work with a partner. Discuss the things you would like to do and
the things you would not like to do.

| would like to rescue
abandoned animals.

| wouldn’t like to pick up rubbish, but
| would like to organize a petition.
- .

Speak » Look at the pictures and find four differences.

o

Before, the air was polluted,
but now the air is pure.

Now there are a lot of trees.
Before, there were no trees.

d

Read » Complete the text with the correct form of the verbs in brackets.

A Story of Change

La Paz School is a rural school in the
mountains of Central Colombia. A few years
ago, teachers and students *_ (decide)
to do something about the environmental
problems they had. Deforestation and bad
management of waste (be) their main
concerns. As a result, they ¢ (create) an
environmental group to look for solutions.

First, they 9 (research) information about
the people, their businesses and the impact
of their actions. Then, they © (organize) a
campaign to protect the rivers in their town.
They (talk) to the local authorities
about prohibiting the industries from

dumping waste. They & (start) teaching
people about recycling methods and the
whole town " (sign) a petition to stop
the destruction of their forests. They!
(plant) more than 2,000 trees near the river.

Now people in our town ! (be) happy
with the results. Liliana, a 15-year-old
student at La Paz School, said: ‘Now we

K (have) lots of trees around our
houses and parks; the rivers are clean; and
we understand that when people work
together to support a cause, the little things
that everyone' (do) can create big
changes.”

In groups, create a mind map to show how some

Write »

human actions affect the environment negatively
in your community or school. Then choose one

problem to investigate and write notes about.

Create a diagram to
show the relationship
between ideas.



5. Speak »
(10 minutes)

= Write on the board: Human
initiatives to protect the
environment.

= Check students understand
the vocabulary in a-f and
model the dialogue with
one student.

= Students work in pairs and
share ideas, then report back
to the whole class.

Grammar Box

Would like is used to give
information about wishes and
desires. Write on the board:

Informal Less informal
| want to ... | would like
1o ..

Focus attention on the affirmative
and negative forms.

| would like to volunteer to
plant trees. (affirmative)

| wouldn’t like to pick up
rubbish. (negative)

6.

Speak »
(15 minutes)

= Read the rubric. Students look
at the picture and read the
example.

= Focus attention on the words
Before and Now.

= Students discuss the
differences in pairs.

= Whole-class feedback. Remind
students that the past simple
ending of regular verbs is -ed.
Help with any difficulties in
using the past simple forms
of to be. Make sure students
understand that was and were
correspond to is and are.

Answer Key

Before: The air was polluted.
There were no trees;. There were
factories. Factories dumped their
waste in the river. Now: The air
is pure. There are a lot of trees.
There are no factories. The water
is clean.

Extra Activity (15 minutes)

Put students in groups to play
Charades with the vocabulary

in exercise 5. For each group,
write the activities on pieces of
paper and put them in a bag. Each
student takes a piece of paper
and acts out the activity in turn.
The other students guess the
activity. Set a time limit.

7.

Unit /1 Lesson /1

Read »
(15 minutes)

= Students predict the content
of the text using the title and
information in exercises 3-6.

= Students read and complete
the text with the correct verb
forms. Remind them to use the
time expressions to decide on
the correct form of the verb.

= Ask for volunteers to read
each of the paragraphs.

Answer Key

. decided g. started

. were h. signed
i. planted
j. are

have

does

. created

. researched

. organized k.
talked .

bl = M o Bk o i 1)

8.

Write »
(15 minutes)

= Lead a discussion on how
human actions can be positive
or negative. Students can
provide examples using the
previous reading.

= Remind students they
should select a concern to
investigate. Outcome: mind
map and decision.

Study Tip

Students organize their ideas
in a mind map. Each student
decides on a problem and
explains his or her concern in
their group.

Extra Activity (15 minutes)

Invite students to create a mind
map with vocabulary from the
unit as a learning strategy. Have
them create different categories
to group together the new words
they have learned in the unit.
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module 1 // Unit 1
Expanding Knowledge » Working for a Cause!

Three friends are creating an online eco-newsletter. Complete the profiles
1. Read » with the correct form of the verb in brackets. Then match each profile with
an occupation.

Juanaisgoodat®*_________ (read and write).
Sheenjoys®___________ (talk) to people. She’s
interestedin®___________(protect) the rivers and

lagoons in her area. She would like ¢
(do) research into the levels of pollution.

Mateolovese______ (take) photos. He also
likes (design and draw)
pictures of animals and flowers. He's good at
&____ (use)software and applications. He
would like™ __________ (travel) to remote villages
to learn about other people.

Carlosenjoys —_________(read) books. He's
verygoodati____________ (spell) words and

k (correct) mistakes. He has written

some articles for the school newspaper and has
helped many classmates with their essays. He

would like' —_______ (work) with indigenous -
CommunitieS. 3. Journa“St

2. Pronunciationy»

a. Notice the different pronunciations of -ed. Listen and repeat.

I'm concerned about deforestation. I'm interested in planting trees in the school yard.
/d/ /ad/
b. In natural speech, final consonants are linked to the next vowel sound. Listen and repeat.
I'm concerned about illegal mining. I’'m interested in planting trees in the school.
v Vv v v

/aimkansarndabawtili:galmajnin/ /aimintrastadanpleentintri:zandaskul/



1.

Read »
(25 minutes)

= Students look at the photos.
Talk about the different tasks
or jobs involved in the creation
of a magazine. Model the
pronunciation of the jobs and
ask students to describe them.

= Read the rubric. Make clear
that the first verb (e.g. be
good at, enjoy, be interested
in) determines the use of the
gerund (-ing form) or infinitive
with to.

= Go over the first two verbs
with the students. Students
complete the exercise and
match each photo with the
correct profile alone. They then
compare answers in pairs.

2. Pronunciation »
(15 minutes) (track 3)

= Write on the board: /d/
and /ad/. Ask students the
difference between these
sounds.

= Play the audio. Students repeat.

Monitor their pronunciation.
Students identify which sound
is an additional syllable /ad/
and which is only a single
sound /d/.

Audio Script
Narrator: I'm concerned about
deforestation.
I’'m interested in planting trees in
the school yard.
I'm concerned about illegal mining.
I’'m interested in planting trees in
the school.

Answer Key

TT T oSQ@E A0 00 T

. reading and writing
. talking

protecting

to do

taking

designing and drawing

. using
. to travel

reading

spelling k. correcting

to work.

Matching:

Juana - journalist;
Mateo - designer or
photographer;

Carlos - editor or writer.

= |n part b, students practise
linking the final consonants
with the following vowel
sound. This helps them sound
more natural and fluent.

Unit /1 Lesson /2
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3. Speak »® Complete the outline with personal information.
a. Work with a partner and introduce b. Listen to your partner. Suggest a role for
yourselves to each other. your partner on the eco-newsletter.

PERSONAL PROFILE Li!(es
Name: | like ... I’'m concerned about ...

Age:

| livein ... Interests
o o I'm interested in ...

Skills and Talents
I’'m good at ... Dreams
| would like to ...
4, Listen » Listen to an interview about an environmental problem.

a. Listen to part 1. Select the photo that illustrates the environmental problem.

b. Listen to part 2. Put the photos in the correct order. Then write a sentence describing
each photo.

First, they ... Then, they ... Finally, they ...
. . . 21st Century Skills
¢. What did Luisa learn from the experience? . Collaborating
Discuss with a partner.
Why is it important to work together?
What have you learned from the times
when you have worked with others?

| think she
learned that ...




3.

Speak »

(20 minutes)

Remind students about their
project and their role in the
eco-newsletter. Students
complete the profile chart,
and prepare an introduction of
themselves.

Students work in groups

of 5 or 6 and present their
information using the chart.
Remind students about linking
sounds, the target expressions
(I'livein ..., I like ..., etc.) and
verb combinations (verb +
gerund or infinitive).

As project preparation,
students are assigned roles
according to their profiles.
Students use the evaluation
chart to assess their partners
and suggest roles.

Extra Activity (20 minutes)

Students create a PowerPoint
presentation or poster to
introduce the presentation of
each member of the magazine
team. Provide students with
expressions to construct and
organize their presentations.

Listen »
(30 minutes) (track 4)

= Students look at the photos
and describe them, e.g.
In photo A, the problem is

= Play the audio for part 1.
Students select the photo
that matches the topic of the

Audio Script
Part 1
Interviewer: Luisa, thanks

conversation.

for being with us today.

Luisa: Thank you for having me.
Interviewer: Tell us about your eco-

project and how you decided
to get involved to help your
community with this problem.

Luisa: Well, | study at a rural school.

My friends and | used to go to a
beautiful forest up the hill in our
lunch break, or after school. It
was an area that was protected
because there were a lot of
different species of animals living
there. One day, some people
came with machines to cut down
some trees. Immediately, a group
of students got together and we
decided to investigate who the
people were, and why they were
cutting down the trees.

Audio Script
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Part 2
Interviewer: So what did

you do?

Luisa: Well, first we took photos ...
and some video ... and we went to
talk to the local authorities. But
they didn’t want to see us. So, we
decided to use social media to
tell the people in our community
what was happening. A lot of
people joined us and finally, they
supported our cause and went
with us on a demostration to the
city hall. Finally, the mayor listened
to us, and they stopped the men
cutting the trees. They were doing
it illegally. From that moment,
we realized that we could use
our talents and interests to make
a difference and bring about a
positive change. When we work
together, we get results.

Answer Key
D.3 E.1 F2

= |n pairs, students discuss
the question.

= Provide more models for
students to express their ideas
about the reading. Write on

Write on the board: I'm going to
introduce myself, | would like to start
by talking about my talents / my

the board: Do you know any
similar stories? What was the
problem? What did people do?

Answer Key

interests, etc. B
21+t Century Skills
= Evaluate your partner’s = Students describe each photo. Collaborating
presentation by asking the = Read the rubric. Play the audio Invite a volunteer to read the

following questions: questions. As a class, make a list

of benefits when people work
together with a common purpose.
Provide a model: It’s easier to do
things when we work together.

for part 2. Students identify
the correct sequence of
events.

= Play the audio again if
necessary. Students write
a sentence for each photo,
using the sequencing adverbs
First, Then, Finally.

Does s/he make eye
contact?

Does s/he speak fluently?
Does s/he use the correct
expressions?

What kind of magazine job
s/he is good at?
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Read the text from an eco-magazine. Put the sentences (1-3) in the
3. Read » correct place (A, B, or C) in the text.

1. According to the WWF (the Worldwide Fund for Nature), human activity has destroyed

50% of the world’s forests.

wn

Ourr lifestyle is responsible for most environmental problems.
In an ecosytem, everything has a specific role to play: if something does not work, it

will create imbalance in other parts of the ecosystem.

The Interconnectedness of Life

Everything is connected. There is a
symbiotic relationship between all
living things. One good example of this
relationship is ecosystems. These are
communities of living organisms that
share the benefits of their habitat. They
get air, water, and food. (A) ...

Our planet is an ecosystem, made up

of many other small ecosystems. But
human actions have transformed the
Earth. Too much CO, in the atmosphere
is changing the climate of the planet.
This change creates other conditions
that affect ecosystems.

6.

Connected and interdependent.

Capable of supporting itself.

NoupONE

oW

Cutting down large numbers of trees.
Communities of living organisms sharing mutual needs and benefits.

(B) ... We create pollution. We build roads, kill
animals, cut down trees, pollute the soil, air and
water, and consume resources without thinking
of the effects. Forests are necessary to purify the
air. Trees absorb CO, and release oxygen. They
also maintain the water cycle by releasing water
vapour into the atmosphere. The forests are the
habitat of many organisms and animals. They
provide food and water. Clearly, deforestation is
our biggest problem. (C) ...

A healthy ecosystem allows many different
species to live together. This is biodiversity, and
it is sustainable when it is capable of providing
the necessary conditons for all species to live and
reproduce.

Write ¥ Match the definitions with the words in bold in the article in exercise 5.

The natural environment where species live.

A variety of different species living in the same space.
A gas that is present in the atmosphere.

Speak ¥ Read the article in exercise 5 again. Discuss the questions with a partner.

What are some characteristics of ecosystems? . When people cut down trees,
According to the article, what happens when
something does not work in an ecosystem?

animals lose their habitat.
When people pollute rivers, ...
A N Tadis -




5. Read »
(25 minutes)

= Write the title of the text on
the board. Explain the idea
of interconnectedness, i.e.
that there is a relationship
between human actions
and their effects on the
environment. Provide some
model sentences: Thereisa
connection between ...and .../
A is connected to B because ...

= Read the rubric. Explain
that sentences 1, 2, 3, were
removed from the text.
Students read the sentences
and decide where in the text
they should go.

Write »
(10 minutes)

= Focus attention on the words
in bold in the text. Students
read the definitions and match
them with the words in the
text.

= Remind students to use the
context to understand the
clues and ideas.

Answer Key

1. habitat 5. sustainable
2. symbiotic 6. biodiversity
3. deforestation 7. CO,

4. ecosystem

Answer Key
A.3 B. 2 C.1
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Speak »
(15 minutes)

= Students read the questions
and re-read the text.

= Provide a model for students
answers, e.g. When industries
pollute water, animals die.

= Set a time limit. Groups
describe as many
consequences as they can.

)

Extra Activity (10 minutes)

Invite students to make a quick
drawing to illustrate the idea
of interconnectedness and
human actions. Set a time limit.
Encourage students to explain
their pictures.
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Oreparing Your Tagk » Regional Environmental Problems

Play the game with a partner. The aim is to cross the board from start to
1. Speak » finish. Your teacher will give you instructions.

Read the story about Silvio the Spectacled Bear. Find six mistakes and
2. Read » correct them.

Bear Cries Over Lost Habitat

Silvio the bear loved live in the forest by the
river. He enjoyed walking around the forest.
One day Silvio went to a different part of the
river to drink water and eat fruit from the
trees. When he came back to his place in the
forest, he saw something terrible. People had
cut in his favourite trees. Silvio sat by the
river and cried.

Now Silvio would like find another place to
live, but he'’s not interested of living near hu-
mans because they destroyed its habitat.




1.

Speak »
(20 minutes)

= Students practise previously
learned vocabulary by
following any route across the
board.

= For each group of three, you
need a token for each student
and a coin.

= Each student takes a token
and tosses the coin to
advance two squares (heads)
or one square (tails).

= When they land on a square,
they identify the human
action and decide if its effect
on the environment is positive
or negative.

= Write examples on the board.

2.

Read »
(15 minutes)

= Read the rubric. Students
share any information about
spectacled bears (e.g. They're
endangered because they have
lost their habitat.)

= Students identify the mistakes
and compare answers.

Questions

What is the human action? Is
it positive or negative? What
are the effects?

Answers

The action is deforestation.
It's negative because people
cut down trees.

The action is networking. It's
positive because you can use
social networks to support
acause.

Answer Key

Silvio the bear loved living in the
forest by the river.

He enjoyed walking around the
forest.

People had cut down his favourite
trees.

Now Silvio would like to find
another place to live, but he’s not
interested in living because they
destroyed his habitat.

Unit /1 Lesson /3
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Work with a partner. Think of a story about an environmental problem.
3. Speak » Take turns to ask and answer questions.

Student A - Ask your partner the questions.  Student B - Answer your partner’s questions.

a. What is the story about?
b. What happened at the beginning?
c. What happened at the end?

It's about a family. They travelled to a beach,
but it was closed because a factory dumped
waste in the lake and polluted the water. They
went home and organized an online petition.

4. Write » Label the photos with the words and expressions in the Word Bank.

Word Bank
e open mine o fossil fuels e pesticides e deforestation

' -f.u:ﬁ"«j’
SR

5. Listen » Decide if the sentences are true (T) or false (F). Then listen and check.

Coal is the second largest export of Colombia.

The biggest environmental problem in Colombia is soil pollution.
In Colombia pesticides are not used very much.

El Cerrejon is the second biggest open mine in the world.

oo p ow

The world still depends on fossil fuels like coal, oil and gas to
produce energy.

6. Listen » Listen again and complete the notes with the correct numbers.

The production of coal has 2 % of the total Colombia lost * km?
increased by * %. illegal mining happens of forest last year.

in Antioquia and Chocoé.

According to the Minister of Mines, illegal According to the World Bank,
mining of some minerals in Guainia and Colombia increased the use of
Guaviare destroyed # km? of a pesticides by ¢ % in the
protected nature reserve in > months. last 20 years.




3. Speak »
(20 minutes)

= Read the rubric.

= Students work in pairs.
Student A creates a story
using one of the pictures in
exercise 2. Student B asks
questions based on the
picture. They then change
roles.

= Remind students to use the
past tense and the correct
verb + gerund or infinitive
combinations.

Extra Activity (20 minutes)

Each student writes their story.
In pairs, students exchange
stories and practise peer
correction. Provide a writing
checklist for students to evaluate
their partner’s work. This can
include spelling, grammar, text
organization, development of
ideas, etc. You can add simple
criteria for them to keep in mind
such as very good (only one or
two mistakes), quite good (a few
mistakes but well-organized and
interesting to read), and needs
more work (a lot of mistakes and
badly organized / not interesting).

4. Write »
(15 minutes)

= Write the title on the board.

= Explain that they will read
important information about
Colombia’s environmental
problems.

= Check students understand
the words/expressions in the
Word Bank. Students repeat.
Monitor their pronunciation.

= Students label the photos.

5.

Listen »
(20 minutes) (track 5)

= Students read the quiz. Check
they understand all the
vocabulary.

= Students take the quiz and
mark statements T or F.

= Play the audio. Students check
their answers.

= Students provide the
correct answers for the false
statements.

Answer Key
a. open mine
b. fossil fuels
c. pesticides
d. deforestation

Audio Script @

According to the United Nations,
the biggest environmental problem
in Colombia is deforestation.
Colombia loses 3,000 square
kilometres of forest every year.

We are cutting down the forests
because agriculture demands a lot
of land. This destroys ecosystems,
and pollutes the soil with excessive
use of fertilizers and pesticides. Did
you know that, according to the
World Bank, Colombia increased
the use of pesticides by 360% in the
last 20 years? Farmers in regions
like Boyaca or Cundinamarca use
very dangerous pesticides.

Another reason for deforestation is
mining. Mining is a very important
industry because the world still
depends on fossil fuels like coal,
oil and gas to produce energy. Did
you know that only 20 years ago,
the biggest exports from Colombia
were agricultural products?

Now, coal is the second largest
export. Since the year 2000, the
production of coal has increased
by 85%. lllegal mining brings more
serious environmental problems
than agriculture. It destroys all the
vegetation, causing erosion and
water pollution. For example, the
coal mine El Cerrejon is the second
biggest open mine in the world.
This mine pollutes the soil, the
rivers around the mine and even
the beaches and the ocean.

lllegal mining is even worse because
there is no government control.
According to the Ministry of Mines
and Energy, 50% of the mining in
Colombia is illegal. Did you know
that 80% of that illegal mining for
gold is happening in Chocé and
Antioquia?

Unit /1 Lesson /3

It is also happening very fast in
Guainia and Guaviare. For example,
illegal mining of a mineral called
Coltan destroyed five square
kilometres of a nature reserve
in three months. There is great
demand for this mineral for the
production of electronics like
mobile phone batteries. When
people extract metals and minerals,
they use many toxic substances
like mercury and arsenic. These
substances escape from the mines
and get into the water.

So, illegal mining and bad practices in
agriculture have catastrophic effects
for the air, the soil, the water and
also for our health. The question we
need to ask ourselves is: how are
we going to find solutions?

Answer Key

a.T b. F The biggest
environmental problem is
deforestation. c. F Colombia
increased the use of pesticides in
the last 20 years. d.T e. T

Listen »
(15 minutes) (track 5)

= Play the audio again. Students
listen and complete the notes
with the correct numbers and
percentages.

= Play the audio as many times as
necessary. Confirm the answers
on the board.

Answer Key
1. 85 3. 3,000
2. 80 4. five

5. three;
6. 360
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7. Read » Your teacher will give you a text. Read the text and complete the chart.
Community Activity Impacts
(Who, Where) (What) (How)
Rural are;as u:: Chocé Extraction of gold Destroys vegetation, USing tables Sl
and Antioquia pollutes water YOu organize €lp
; your
ideas before Writing,
In groups, complete a similar chart for the environmental
8. Group Work » problem you chose in lesson 1, exercise 8.
Community (Who, Where) Activity (What) Impacts (How)
9. Write » When you do research, it's important to show (cite) the source of your information.

a. Complete the notes for the environmental problem in exercise 8. Follow the example.

Example:
Source: The Ministry of Mines and Energy Source:
report in El Espectador.

Citing the information: Citing the information:

Information: lllegal mining of a mineral called Information:
Coltan ruined 5 km? of a nature reserve in
three months.

According to a report by the Ministry of Mines According to
published in El Espectador, illegal mining of
a mineral called Coltan ruined 5 km? of a
natural reserve in three months.

b. In your group, create a poster to present your environmental problem to the class.

Find different sources of reliable
information (the Internet, specialized
magazines and stories and videos).
Remember to cite your sources.




Read »
(20 minutes)

= Make copies of audio script 5
for exercises 5 and 6 on page
T17.

= Students read the script
and complete the chart,
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Answer Key

and Antioquia

Community . .
(Who, Where) Activity (What) Impacts (How)
Rural areas in Choco Extraction of gold Destroys vegetation,

pollutes water

Boyaca or
Cundinamarca

Use of pesticides

Affects human
and animal health,

individually or in pairs. produces erosion

Guainia, Guaviare lllegal mining of

minerals

Study Tip
Go over the tip box with

Destroys vegetation,
pollutes water

students. Use the following El Cerrején, Extraction of coal Air and water
questions for students to pollution
identify the different elements

of the chart. Ask: What is

the problem? Who are the )

people involved? Where is it 8. Group Work » 9. ED Write »

happening / did it happen?
How does it affect the
environment? = Remind students about their

(30 minutes) (30 minutes)

investigation in lesson 1, St}de Tip , ‘
exercise 8. Arrange a visit to Dlregt students’ attention to
the computer lab or library. the tip.

Students spend time doing
research and complete the
chart with the information
they get. Alternatively, you
can set the research stage for
homework.

Remind students of the
importance of citing the source
of their information.

= Focus attention on the use of
the connector According to ...,
and the need for quotation
marks (%..") if the exact words
are used.

= |n groups, students share their
information to create a poster
(including an information chart
and map). Remind them to use
the information in exercise 8
to complete their poster with
all necessary data.

Outcome: A poster with contributions
from all members of the group.

Extra Activity (20 minutes)

Students can search on the
internet to find information
related to human actions and
their impact on the environment.
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m AY

Listen to Juana and Marcos talking about their

1. Listen » environmental concerns. Complete the chart. | can present myself: my
interests, concerns, \/
What are What would = What are they desires and talents.
they concerned they like good at? @
about? to do? Very well
Juana She’s concerned ‘
about the pollution Quite well
in her city. @
Marcos With difficulty
2. Write » Complete the texts with the human actions.
ibe
Industries Agriculture Deforestation | can descr

human actions

that affect the J
environment

—

Industries —___~ When people When people

and toxins in rivers. - ,they
kill vegetation and many animals
damage the soil. lose their habitat.

o Complete the article with the correct form
3. Write » of the verb in brackets.

National Park Is Closed

The National Park was a beautiful place to go hiking. You could | can describe
see many different plants and animals there. The trees* ________ changes between
(be) very tall and very old. Things changed when an illegal mining the past and the J
business came to the park. They? _______ (start) an open present

mine and quickly cut down most of the trees near the river. They

3 ____ (want) to extract some important and valuable minerals. Very well
Sadly, the local authorities* _—________ (be) not interested in taking ()]

care of the park. Time passed and many more illegal miners came. Quite well
They>________ (pollute) the water with mercury and other toxic )
substances. . . With difficulty
Now, some environmental groups ¢ _________ (be) :

concerned about the problem. But it may be too late. :
The damage from the illegal mining is irreparable. 2
The soil in the affected areas will never regenerate.




Listen »
(20 minutes) (track 6)

= Read the rubric. Students read
the chart.

= Play the audio. Students
answer the questions for each
person in each column. Play
the audio again if necessary.

= Remind students to write
complete sentences.

Audio Script

Conversation 1

Man: So, Juana ... you're interested
in writing some articles for our
newsletter, right? Tell us about
yourself. Where are you from?

Juana: I'm from Barranquilla, in
Colombia.

Man: Tell us about Baranquilla. Is it a
city or town?

Juana: Barranquilla is the largest and
most important city on the Atlantic
coast. It's near the delta of the
Magdalena River.

Man: And what's your principal
concern?

Juana: Well, Barranquilla is a very
polluted city. There are a lot of old
cars, and public transport is not
very efficient. There are a lot of
industries, too. So | would like to
organize a petition to promote the
use of bicycles and reduce the use
of private cars. | think this could
reduce the pollution.

Man: Are you good at talking to
people?

Juana: No, I'm not good at talking to
people, but | have great computer
skills. | can organize an online
community, send e-mails, send
tweets and persuade people to
sign the petition.

Man: Well, it's a good idea. We'll
help you write your petition and
we'll support your cause at an
international level. But first, let’s
start by documenting the problem.
You need photos, statistics,
and interviews. When you have
everything, send it to us and we’'ll
put it together ....

Conversation 2

Interviewer: Hi. Can | speak to you for
a moment?

Marcos: Sure.

Interviewer: Do you know why
they're cutting down the trees in
the field next to the bridge?
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Marcos: Well, I'm investigating that
right now. I’'m an eco-volunteer at
the community centre.

Interviewer: So what are your
concerns?

Marcos: Well, firstly those trees are

very old. We need to protect them.

Also, they are an important habitat
for a lot of different animals and
birds. So I'm also concerned about
the wildlife that lives in those
trees.

Interviewer: What else do you know
about the area?

Marcos: That land is protected. They
can't build anything there. If they
do, it's illegal.

Interviewer: Really? So what do you
want to do?

Marcos: Well, | would like to stop
them. | need to collect evidence of
what is happening and then go to
the authorities.

Interviewer: | see you have a camera.
Marcos: Yes, | love taking photos. I'm
good at it and | can work really

fast.

Interviewer: So ... take some photos,
and I'll talk to my colleagues at the
local TV station. We need to get
this on the news channel.

Marcos: Great, thanks.

3. =1 Write »

(20 minutes)

= Read the rubric. Students look
at the picture and read the
whole text before completing.

Answer Key
. were

. started

. wanted
were

. polluted
are

cCUAWNE

Answer Key

Juana: She would like to organize
a petition to promote the use
of bicycles and reduce the use
of private cars. She has good
computer skills.

Marcos: He's concerned about
the trees they are cutting
down, and the wildlife. He
would like to protect them;
He's good at taking pictures.

2. =] Write »

(10 minutes)

= Students look at the pictures
and complete the sentences.

Answer Key

Industries dump waste and
toxins in rivers. When people use
pesticides, they kill vegetation
and damage the soil. When
people cut down trees, many
animals lose their habitat.
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Unit » 2

9 Objectives

» | can request information about human
actions.

» | can make suggestions to improve
practices.

» | can describe how to do something.

[n Context » My Ecological Footprint

79 1. Listen »

Listen to Miguel talking about ecological footprints. Label with the words

in the Word Bank. Then match the answers with the questions.

Word Bank

water
energy
possessions

a. What does an eco-footprint represent?
b. What does it measure?
c. How can we reduce our eco-footprint?

8 2. Listen »

Rocio

1. [t measures
how wwuch we
consume.

Eco-friendly actions

grows his/her own food

buys packaged food

has a lot of appliances

has a solar panel

turns off the lights when not in use

rides a bike to school

2. We can reduce
our footprint by
changing
our lifestyles.

transportation
waste

3. It represents
how much of the
environment we use
to support our
lifestyles.

Listen to Tommy and Rocio talking about their lifestyles. Complete the
chart with the correct name.

21st Century Skills
» Critical thinking

How important is the
environment to you?
What simple changes can you
make to reduce your consumption
of resources?
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Unit » 2

Unit Objectives

Identify general and specific information in a short text about ecological footprints
written in simple language.

Negative things for the environment; Environmental impact; Human actions

Wh- questions; Making suggestions; Giving explanations

Listen »
(20 minutes) (track 7)

= Read the rubric. Students
look at the images. Write on
the board: What does an eco-
footprint represent? Accept all
answers.

= Explain that the footprint
represents the way
human actions affect the
environment. Students use
the Word Bank to label the
images.

= Play the audio. Students
match questions and answers.

Miguel: We can reduce our footprint
by reducing consumption and
making changes in our lifestyles.
If we all do some simple things,
it will give the planet the time it
needs to recover the resources
we use. If we consume only what
is necessary and behave more
responsibly, we will help the
environment.

Answer Key

a. transportation
b. possessions

C. energy

d. waste

e. water

questions:a. 3 b.1¢. 2

Audio Script
Interviewer: So, Miguel, what

is an ecological footprint?

Miguel: Well, basically, it's a measure
of how much of the environment
we use to support our lifestyle.

Interviewer: And what exactly does it
measure?

Miguel: It measures how much we
consume in every aspect of our
lifestyles. So, how much water and
energy we use, how much food we
eat, how we use transportation to
move around, where we live, the
possessions we have ... how much
of these things we consume and
throw away.

Interviewer: So how can we reduce
our footprint?

Listen »
(20 minutes) (track 8)

= Write Eco-friendly on the
board. Students suggest
definitions (e.g. an action,
person or object that is friendly
toward the environment).

= Read the rubric. Students read
the actions.

= Play the audio. Students
complete the chart with a
name and compare answers
in pairs.

Answer Key
(top to bottom) Rocio, Tommy,
Tommy, Rocio, Tommy, Rocio

Audio Script e
Interviewer: Can | ask you some

questions about your lifestyles?
Let’s start with you, Rocio. Where
do you live?

Rocio: | live near a small town about
two kilometres from Cucuta.

Interviewer: How big is your house?

Rocio: Well, | live in a small house,
but we have a big garden and we
grow our own food - vegetables
and fruit.

Interviewer: So how often do you go
shopping?

Rocio: My mum goes to town at
weekends to get more food. But
mostly we buy food in the local
market.

Interviewer: Let's talk about energy.
What do you do to save energy?

Rocio: Well, we don't have many
appliances. We have a solar panel
for the fridge, the computer and
our mobile phones. And hot water
too.

Interviewer: Great! OK, let’s talk
about transportation. How do you
get to school?

Rocio: Well, we ride our bikes or we
walk. The school’s not far.

Interviewer: How long does it take?

Rocio: By bike it takes ten minutes. It
takes longer to walk, of course.

Interviewer: How do you feel about
your lifestyle?

Rocio: | love it. It's relaxing. | love
nature and it's good to know
that I'm not producing too much
rubbish and I'm not consuming a
lot. | think people who live in cities
consume a lot of unnecessary
things.

Interviewer: Well, congratulations!
You're a good example to a lot of
people. Now ... this is Tommy, who
lives in a big city, Cali. Hi, Tommy.

Tommy: Hello.

Interviewer: Tommy, do you live in a
house or in an apartment?

Tommy: | live in an apartment in the
city centre.

Interviewer: How big is the
apartment?

Tommy: It's a small apartment. It's just
me and my father.

Interviewer: How often do you go
shopping for food?

Tommy: Well, my father doesn’t cook,
so we usually get takeaway food
or we buy packaged frozen food.
Yeah, | know it produces a lot of
rubbish.
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3 Read » Label the parts of the questionnaire with the words in the box.
: Then answer the questions and check your answers.

transportation  possessions athome  waste

How big is your eco-footprint?

1. How do you get to school? 5. How big is your house?
a. by bicycle a. It's big enough for the family.
b. by bus b. It's a big house with a garden and extra
c. bycar rooms.

c. It's avery big house with a garden, a

2. How do you travel short distances? garage and a lot of rooms.

a. on foot/by bike

b. by bus
c. bycar 6. What do you do with clothes, books
and magazines you don’t use any more?
. a. | give them away to charity.
3. How often do you turn off the lights b. | pile them up in my bedroom.

when you leave a room?
a. | always turn off the lights when

| leave a room. | also turn off
appliances when they are not in use. 7- How does your family manage waste

c. | throw them away.

b. | often turn off the lights when | at home?

leave a room. a. We use organic waste for
c. | sometimes turn off the lights when composting, re(.:ycle some materials

| leave a room. | often forget. and reuse plast-.lc bags.

b. We reuse plastic bags and bottles.
4. How much water do you save? c. We put all our waste in one bag.

a. | take short showers and turn off the

tap when | brush my teeth. 8. What do you do with old or damaged
b. |use a glass when | brush my teeth. appliances, or electronic waste?
c. My shower is only 15 minutes. a. |take it to authorized e-waste

recyclers.

b. | putitin the attic.
c. | putitin the rubbish bin.

Mostly a. answers Mostly b. answers Mostly c. answers

Congratulations! You You are doing some good things = Your eco-footprint is

show great respect for the but it's important to reduce very big. It's time to start

environment. It's a good idea | your eco-footprint a bit more. consuming less, and to stop

to pass on your knowledge | Start by making more changes | being so wasteful. Change

to other people. to reduce consumption of water some of those bad habits.
and energy.



Interviewer: Do you have a lot of
appliances at home?

Tommy: Well, the normal things:
fridge, TVs, microwave, sound
system, video game consoles,
computers, dishwasher, dryer ...
yeah, a lot.

Interviewer: And what do you do to
save energy?

Tommy: Well, we turn off the lights
and all the appliances when they're
not in use.

Interviewer: Good! And how do you
get to school?

Tommy: | walk to school. It's healthy.

Interviewer: One last question,
Tommy: how do you feel about
your ecological footprint?

Tommy: Well, | try to be eco-friendly,
but | know | need to change some
things.

21st Century Skills
Critical Thinking

Lead a discussion about the
importance of our lifestyles
and the choices we make when
consuming and buying.

Read »
(40 minutes)

= Ask: How big is your eco-
footprint? Model an example
answer: | think my eco-footprint
is very big / quite big / not very
big / small because | ...

= Students describe their eco-
footprint and say why.

= Read the rubric. Students read
the questionnaire and label
the sections.

= Students answer the
questionnaire to discover
their eco-footprint, then they
compare the results in pairs.

= Ask volunteers to report
the results of their test and
challenge them to say if they
agree or not with the results.

= Focus attention on the
phrases in red for making
suggestions on how to reduce
their eco-footprint. Students
suggest other expressions for
making suggestions. Write
these on the board. For
example:

You can ...

It's important / necessary /
essential / to ...

It'stime to... /It's a good idea
to...

Start saving ... / Stop wasting .../
Start by reducing ...

It's time to start saving ...

Unit /2 Lesson /1

Grammar Box: How questions

Focus attention on the questions
in the questionnaire. Students
identify combinations with How
(how big / how important / how
much / how often / how do you).

Ask them to match each
combination with a function.
Write on the board:

Asking about frequency:
How ?

Asking about quantity:
How ?

Asking about size:
How ?

Asking about importance:
How ?

Explain that How do you +

verb means In what way, and

is different from the other
questions, How + adjective /
adverb / quantifier. It is similar in
meaning to What do youdoto ...?

Answer Key
transportation, at home,
possessions, waste

Extra Activity (20 minutes)

Invite students to draw their
eco-footprint. Hold a competition
to find the best picture(s). You
may find it useful to search online
for images associated with eco-
footprint to give students some
ideas.




4.

5.

6.

Unit /2 Lesson /1

Read » Read the magazine article. Match each paragraph (a-c) with a picture (1-3).

The Fantastic Three Rs

It's time to start reducing your eco-footprint. You can do it by following the three
Rs: Reduce, Recycle and Reuse.

a. When you reduce, you use only what you 1.
need. Start by reducing the things you don’t
really need. So, stop buying on impulse.
When you are shopping, try to buy food
from local markets so you reduce the
amount of packaging you use (you get more
packaging from supermarkets). At home, you
can reduce your consumption of water by
taking shorter showers or recycling the water
from the washing machine to flush the toilet. 2

b. When you recycle, you can make new )
products. There are a lot of materials that
you can recycle if they're in good condition.
It's a good idea to use plastic bottles as plant
pots. You can use waste paper for your art
projects. And don't forget to use the paper
on both sides. To recycle, you just need some
creativity.

c. There are a lot of things we can reuse. Stop 3.
buying a bottle of water every day. You can
refill it from the tap in some cities and use
it many times. Stop throwing away bags and
clothes. Reuse the bags you have at home
and give the clothes to other people. You
can reuse things more than once.

Read » Match the ‘R’ action with an example.

a. Camilais wearing her cousin’s old jacket. — 1. reducing
b. Pablo stopped buying magazines and books he never reads. — 2. recycling
c. Jorge uses old plastic bottles to plant flowers and vegetables. 3. reusing

Work with a partner. Use the questionnaire in exercise 3 to interview
each other about your family’s eco-footprint.

Speak »

What does your family do to o | We use energy-saving
reduce energy consumption? light bulbs.r




4,

Read »
(20 minutes)

" |ntroduce the topic of
recycling. Ask: Do you think
recycling is an important human
action? Why? Discuss with the
whole class.

= Students look at the pictures
and say what they see. Ask:
Do you produce the same waste?
Do you and your family recycle?

= Write on the board: What are
the three Rs? Students read the
text to find the answers. Ask
students their opinion about
the suggestions in the article.

= Remind them to pay attention
to the words and expressions
in red.

= Students match the
paragraphs with the pictures.

Read »
(20 minutes)

= Students match the ‘R’ actions
with the situations.

= Ask them to suggest more
examples of recycling, reusing
and reducing.

Answer Key
a. 3 b. 1 c. 2

Answer Key
a. 3. b. 1 c. 2

Unit /2 Lesson /1

Speak »
(20 minutes)

= Before students interview
their partners using the
questionnaire in exercise 3,
ask them to create two or
three similar questions related
to waste management.

= Demonstrate the model
conversation with a volunteer.

= Students interview a partner.
Encourage students to select
different partners for speaking
activities rather than the same
person each time.

= As a class, students report the
results of the interviews.

Extra Activity (10 minutes)

Students suggest other actions
that start with R. Write examples
on the board: refuse, restore, refill,
reforestation, rethink, repair, etc.
Students explain the actions and
their impact on the environment.
For example:

Reforestation means planting more
trees. This has a positive effect on
the environment because ...




1.

module 1 // Unit 2
E xpanding Knowledge » Changing Lifestyles

Listen » Put the words in the correct order to complete the questions. Then listen
to the interview and check your answers.

big / is / how / your / eco-footprint?
Leidy: According to the test it's very big.

you / can / what / do / to reduce it?
Leidy: Well, I can save water and energy.

reduce / you / can / how / your consumption of water?
Leidy: | can stop taking long showers.

OK. It’s also important to reduce waste. you / what / do / do to reduce waste?
Leidy: Well, | need to stop buying so much packaged food.

Really? often / how / you / do / buy packaged food?
Leidy: Well, every day.

. Label each picture with the questions. Then complete the answers with
Write » :
expressions from the box.

How can | save water?

save water  throwing away  using a private car

5
What can | do to reduce waste? turn off the tap  reduce waste  recycle old tyres

What can | do with my old tyres?

How can | reduce my carbon footprint?

=T
It's easy to > For It's time to ¢ . You can compost

example, when you're brushing peelings and leftover food. Stop
your teeth, you can > everything.

2.

= =1

s | ]

Start riding your bike. Stop It's easy to * . You can make
“ . Then you can help them into a nice planter for your

reduce carbon emissions. garden.



Listen »
(30 minutes) (track 9)

= Set the context: a student is
interviewing other students.

= Read the rubric. Students read
the complete conversation
and write the questions in
their notebooks.

= Play the audio. Students check
their answers.

= |f you have time, play the
audio again for students to
repeat the questions. Focus
on the correct intonation.
Students can personalize the
dialogue and practise with a
partner.

Write »
(10 minutes)

= Write the abbreviation FAQs
(frequently asked questions)
on the board.

= Ask or explain what FAQ
stands for. Elicit a question
or provide a model: Why is it
important to recycle? How can
| save water? What can | do to
save energy?

= Read the rubric. Students look
at the pictures and label with
the correct question.

Unit /2 Lesson /2

Answer Key
1. How can | save water?
a. save water
b. turn off the tap
2. How can | reduce my carbon
footprint? c. using a private car
3. What can | do to reduce
waste?
d. reduce waste
e. throwing away
4. What can | do with my old
tyres? f. recycle old tyres

Answer Key

How big is your eco-footprint?
What can you do to reduce

it? How can you reduce your
consumption of water? What do
you do to reduce waste? How
often do you buy packaged food?

Grammar Box: What questions

Remind students how to form
Wh- questions. Write on the
board:

What + auxiliary + Subject +  verb

What do you  doto save
energy?

What can you  doto save
energy?

Point out that Wh- questions
normally have an auxiliary or
modal verb before the subject.
Remind students that we use the
present simple for routine actions
- What do you do ...? We use can
to talk about possibility - What
canyoudo ...? Students find more
examples in the book. Write them
on the board.

Grammar Box: Gerunds and
infinitives

Remind students about verb
combinations with the -ing form
and infinitive with to. Write on
the board:

Start [ Stop + -ing
You can reduce waste by + -ing
1t's important + to (infinitive).

Remind students that by is a
preposition and after prepositions
we use verbs with -ing. Contrast
this with expressions that are
followed by an infinitive.

= Elicit suggestions to complete
the answers to the questions
(a-f). Then students complete
the suggestions with the
expressions in the box.

Extra Activity (10 minutes)

As a class, decide on a question
for a survey to include in your
eco-newsletter.

Ask a question and provide three
possible answers. Students create
posters and put them up on the
school bulletin boards for others
to vote.
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3. Write »  Label the pictures with words from the Word Bank.

Word Bank
peelings crisp packet magazines batteries plastic bottles

-

10 4. Listen » Llst.en and label the b.|ns with the wor(.is from. the Word Bank: Then listen
again and match the items from exercise 3 with the correct bin.

Word Bank
e-waste recycling organic waste  rubbish

Work with a partner. Complete the chart . Use the words in the box and
5. Speak 9 your own ideas. You can use a word more than once. Then compare your
answers with the class.

clothes a newspaper  plastic bottles
vegetable peelings  photocopies  mobile phones

It's possible to reduce What can you:
water consumption. [

: reduce? recycle? reuse?
You can reuse a book.}'—-\ water glass a book

consumption



3. Write »
(10 minutes)

= Students use the Word Bank
to label the pictures. They
then compare answers in
pairs.

= Students provide more
examples of things we throw
away. Ask: What do you usually
throw away? (e.g. glass, clothes,
leftover food)

Answer Key

a. plastic bottles
b. magazines
c. peelings

d. batteries

e. crisp packet

4. Listen »
(20 minutes) (track 10)

= Focus attention on the bins.
Say the colours. Students
repeat.

= Play the audio. Students label
the bins.

Answer Key

blue - recycling;
green - organic waste;
brown - rubbish;
orange - e-waste

= Students match the
vocabulary from exercise 3
with the bins.

Answer Key

blue - magazines, plastic bottles
green - peelings

brown - crisp packets

orange - batteries

= Students add examples: blue
- glass jars, aluminium cans,
paper; green - vegetables,
leaves and branches; brown -
dirty paper, plastic bags, used
napkins, nappies; orange -
mobile phones

Audio Script @
Daniela: What are you doing,

Carlos? You just put a plastic
bottle in the green bin! That's for
organic waste. It's important to
separate waste properly to make
recycling easier!

Carlos: Oh! I'm sorry! | don't really
know how to manage waste.

Daniela: Well, it's important to put
organic waste in a separate bin
so you can use it as a natural
fertilizer. You can use it for
compost.

Carlos: So how can | manage the
waste that’s not organic?

Daniela: It's easy. You can separate
the waste by paying attention
to the colours of the bins - and
the labels. So, here in this school,
green is for organic, like | said.
Blue is for recycling magazines,
newspapers, plastic and glass
bottles. But you can't recycle
broken glass so you should put it in
the rubbish bin, the brown one.

Carlos: So, what is not recyclable?

Daniela: You usually recycle paper and
cardboard, but if it's dirty, like used
napkins, then we don't recycle
it. Crisp packets and plastic bags
are not recyclable. They're just
rubbish.

Carlos: What about e-waste? Some
people don’t know what to do with
their old batteries and they throw
them in the rubbish bin.

Daniela: | know, but they shouldn’t
do that. For e-waste there’s an
orange bin in the computer room.
All batteries, old mobile phones
and electronic devices have to
go in this bin. Then they go to an
authorized recycling point.

Carlos: | think the school should put
up clear signs so people can see
the difference. | think it's a good
idea to teach people how to do
this correctly.

Daniela: | agree. It's so important
to recycle, there’s just too much
waste.

Unit /2 Lesson /2

Speak »
(15 minutes)

= Students put the words
into the. Encourage them
to suggest more examples.
Remind them to use the
expressions It’s possible to ...
and Youcan ...

Suggested Answers

reduce? water consumption,
clothes, photocopies
recycle? glass, clothes,
newspapers, photocopies
reuse? a book, clothes, water

Answer Key

blue bin: recycling, magazines,
plastic bottles; green bin: organic
waste, peelings; brown bin:
rubbish, crisp packet; orange bin:
e-waste, batteries

Extra Activity (10 minutes)

Explain the terms upcycling

(use material for something
more valuable than the original
purpose, e.g. art) and free cycling
(give objects for free so other
people can use them, e.g. books).
Encourage students to provide
examples of these.
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6 Read » Read the article about eco-solutions given by kids from different parts of
: Colombia. Label the paragraphs with the expressions.

Save energy  Save water  Reduce waste

Travelling Eco-footprint

Our ecological footprint follows us everywhere. When we travel, we have an impact on
the places we visit. Even when we go on holiday, we still have a responsibility to be eco-
friendly. Learn to be an eco-friendly traveller by following this advice from local kids.

a.
Tanacio, from Sierra Nevada

| live in a Kogui community in Sierra Nevada. | take
care of the rivers in the mountains by using natural
soaps to wash our clothes. Tourists can help to
keep our rivers clean by not using polluting cleaning
products when they visit us.

b.
Jerénimo from Palomino, Guajira

| help reduce waste in my community by recycling
plastic bottles. When tourists come, they buy a lot
of water and throw away the empty bottles. Tourists
can help by putting their bottles in the recycling bins
in our town.

C.
Mayra from Valledupar

Valledupar is very hot, so it's important to plant trees because they provide oxygen and
shade. We all plant trees near the house because they keep the area cool. When you
come to Valledupar, you can help by turning off the air-conditioning when you leave your

hotel room.
Match the facts to the
7. Read » paragraphs in the text. 8. Speak »

1. There are about 35 rivers that come Work with a partner. Use your own ideas
from the Sierra Nevada and they to explain how to be a green traveller.
produce one hundred thousand million
cubic metres of water. When travelling, we can:

2. For every ton of recycled paper, we can a. reduce carbon emissions by ...
save 17 trees. b. save water by ...

3. The average time for a plastic bottle to Cc. save energy by ...
biodegrade is about 450 years. d. reduce pollution by ...



Read »
(20 minutes)

= Read the title of the article.
Students brainstorm things
people do when they travel
that have a negative effect:
drive, fly, ride on the bus,
go shopping (for clothes and
other products), go to the
beach, buy bottled water, go
swimming in rivers and the
ocean, stay at hotels, etc.

= Students give advantages and
disadvantages of tourism for a
town or city.

= Read the rubric. Students look
at the photos, title and sub-
headings, then read the text
and label the paragraphs.

Read »
(10 minutes)

= Read the rubric. Students read
the facts 1-3.

= Encourage students to
look for key information to
make the connection with
the correct paragraph. For
students who need help, go
over the figures: present the
numbers - 100,000,000,000
(one hundred thousand million);
or paraphrase or explain
words - 1 ton equals 1000
kilos.

Answer Key
1. a. 2. c. 3. b.

Answer Key

a. Save water

b. Reduce waste
c. Save energy

Grammar Box: by + -ing

Remind students that we use
by + -ing to explain how to do
something. Point out examples
of the negative form in the text.
Write on the board:

Positive: You can help
by turning off the
air-conditioning.

Negative: You can help by
not using polluting cleaning
products.

= Review the suggestions in the
article. Ask students for more
suggestions.

Unit /2 Lesson /2

Speak »
(20 minutes)

= |n pairs, students provide
suggestions for improving
people’s travelling footprint.
Walk around the classroom
monitoring and providing
help with pronunciation
and any grammar questions.
Remind students to use the
expressions from exercises 5
and 6.

= Encourage students to search
for more facts about recycling
and eco-travelling to support
their suggestions.

= Pairs present their ideas to the
whole class.

Extra Activity (15 minutes)

You might want to invite pairs to
role-play typical tourist activities
using the eco-tips discussed.
Students create a dialogue and
act it out in front of the class.




Unit /2 Lesson /3

Oreparing Your Tagk » A Green School!

1.

4.

You are going to collect information about the way your school manages

Write » resources. Complete the questions.
Water Energy Waste
What does the school do to | What does ...7 How does the school
save water? How can...? recycle?
How much ...? What ...7
S K » Interview teachers and students. Ask the questions in exercise 1.
pea Note down the answers in the chart.
Name Role What they said
It's important to change our habits
Martha Gonzalez Principal because we are throwing away a lot of
paper that we can recycle.
Carlos Suarez Student (grade 8) We can save energy by turning off the
air-conditioning.
. Work in groups. Create an information leaflet with at least five
Write » suggestions to make your school ‘greener’. Use the answers from

exercise 2 and the expressions in the list.

It's importa ntto... 3 Steps For Managing waste /

. throwing away
Stop ‘|ng .o @ ﬁ everything
Think about ... O .
q‘ ea?th
We can ... Y
O l‘: recycling
Start -Ing ... We can reuse many things

Invite a student from another class to sign an eco-promise. Tell your class

Speak » what they promised to do.
I’'m going to start: I’'m going to stop:
[] recycling all paper and cardboard. [] throwing away plastic bottles and drink cans.
[] using paper on both sides. [] wasting paper.
[] turning off lights or equipment. Other:
] turning off the taps. Name:

Other: Date:




1.

2.

Write »

(15 minutes)

Project: Tell students this
information will be used for a
future writing exercise.

Review things related to
eco-footprints. Ask for
suggestions. Prompt some
ideas: There are many things
involved in your eco-footprint.
One is water: it’s important to
manage water consumption
and not waste water. What
else is part of your footprint?
Examples include energy,
waste, food, possessions and
transportation.

Read the rubric. Students
write questions about the
school eco-footprint. Focus
attention on the model
questions and provide more
examples if necessary: How
much paper does the school
recycle? Does the school have
a water-saving plan? Are there
enough recycling bins?

Speak »

(15 minutes)

Project: Tell students this
exercise will be used for a future
writing assignment.

Students prepare the
interview. Remind them

to use the questions from
exercise 1. They should
arrange interviews with
different people including
their classmates, teachers or
people in charge of recycling
at the school.

Remind them to use the
correct format to record

the interview (name, role,
message).

Students practise the
questions with several
partners. You might need to
coordinate with another class
and students may have to
conduct the interviews during
the break or when the people
are available.

3.

Write »

(20 minutes)

In groups, students use the
information collected in

the previous exercises to
create a poster, or leaflet.
Remind students to provide
suggestions using the
different expressions practised
in class.

Direct students’ attention to
the model. If necessary, write
additional ideas on the board
to help students: Stop throwing
everything away, think about
recycling, start using different
coloured bins, stop consuming
so much, think about the waste
it produces, start by turning off
lights.

Extra Activity (15-20 minutes)

Students form groups to be
environmental patrols. The

aim is to go around the school
monitoring the use of energy and
water, and how waste is managed.
Each group will check a specific
aspect, and provide reminders for
teachers and students to follow
the suggestions provided in class.
This activity can be associated
with the eco-promise in the next
exercise.

Unit /2 Lesson /3

Speak »
(15 minutes)

= Write the word eco-promise on
the board and elicit reactions.
Ask: Do you keep promises?
How good are you at keeping
promises?

= Read the eco-promise list.
Students suggest other
options. Give students the
choice of completing the
document and signing it.

Extra Activity (30 minutes)

Groups create their own eco-
promise document in a poster
and carry out a small campaign
during the break to get students
from other classes to read it and
sign it. The group with the most
signatures wins.




11

3. Speak » you can help in each situation.
START riding my bike | reusing old switching off | taking shorter
to school tyres lights showers
save energy?
| can help reduce reduce CO,? buying local
packaging by buying How can you help reduce waste? food
local food. save water?
using both . composting .
R recycling turning off
FINISH sides of the water bottles veget.able taps
page peelings
6. Listen » Do the quiz. Select true (T) or false (F). Then listen and check your answers.
Facts about Recycling T F
a. You can recycle all waste materials.
b. The most recycled objects are aluminium cans.
c. One ton of recycled paper can save up to five trees.
d. Recycling a plastic bottle can power a light bulb for six hours.
e. Colombia produces 12 million tons of rubbish every year.
f. Colombia recycles only 17% of the rubbish it produces.
7. Read » Read the article quickly. Select the best headline.

module 1 // Unit 2

a. San Pedro School Waste Problem
b. Successful Recycling Programme At San Pedro School
c. San Pedro School Eco-Promise

Play the game with a partner. Cross the board from start to finish. Say how

In the last five years, San Pedro
School in the municipality of
El Tambo, Narifio, has become
the number one school in the
region to efficiently manage
most of the waste its students,
teachers and workers

throw away.

According to the ecological
pedagogical group ‘Ecologiay
Educacion’, San Pedro School

has reduced 80% of the
waste that goes to the local
rubbish dump by promoting
an interesting environmental
education programme. The
programme places importance
on recycling, reusing and
reducing non-organic
material. It promotes the use
of composting to turn organic
waste into fertilizer for the
school garden.

Lina Suarez, a secondary
student, is very happy to see
how her school is having

a positive effect on the
environment of the region.
She says, ‘When we learned
that recycling paper saves
trees, and composting
provides the soil with natural
fertilizers, we understood that

not everything is rubb



5. Speak »
(20 minutes)

= Each pair needs two tokens
and a coin.

= Each student takes a token
and tosses the coin to
advance two squares (heads)
or one square (tails).

= The other student asks a
question from the centre
of the board that relates to
the square the first student
arrived on.

6. Listen »
(20 minutes) (track 11)

= Set the context for
the listening: students
participating in an eco-trivia
quiz.

= Students do the quiz in pairs.

= Alternatively, divide the class
into groups. Read the ‘facts’.
Each group votes for T or F.

= Play the audio to confirm

Anciwiore

Answer Key

a. False (some dangerous
materials are impossible to
recycle)

True

. False (15 trees)

. False (three hours)

True

True.

"D Q0T

Audio Script

Presenter: ... So now we have
our new eco-quiz. Today we have
three students: Juan, Jorge and
Natalia. Are you ready? So, the
topic for today is recycling and
waste management. And the
first question is: Can we recycle
all waste materials? Juan gets to
answer.

Juan: No, there are some dangerous
materials that we can’t recycle.
Presenter: You're right. Next question:

We all know that there are a lot of
materials that we can recycle, but
what is the most recycled item?
Natalia?

Natalia: Aluminium cans?

Presenter: You're absolutely right!
Yes, it's aluminium cans. OK, next
question: How many trees can we
save with a ton of recycled paper?
Is it five, fifteen, or fifty? Jorge.

Jorge: Between fifteen and twenty
trees. And it's sad to see that not
everyone recycles their waste
paper. You can save a lot of trees
by recycling and reusing paper
products.

Presenter: You're right. The answer is
fifteen trees are saved with every
ton of recycled paper. OK, next.
When you recycle a plastic bottle,
you can save energy to power a
light bulb for how many hours?

Is it one hour, three hours, or six
hours?

Natalia: Six.

Presenter: Sorry, not six. Jorge?

Jorge: Three hours.

Presenter: Correct! Three hours.

So ... next question: dealing with
rubbish is a serious problem.

In Colombia, how many tons of
rubbish do we produce every year?
Is it nine million, twelve million, or
twenty million? Natalia?

Natalia: It's twelve million tons of
rubbish every year.

Presenter: Correct. And the next
question is a bit more difficult.
How much of those twelve million
tons is recycled? Is it 17%, 25%,
50% or 100%?

Juan: | think 25% of the rubbish is
recycled.

Presenter: Sorry, that’s not correct.
Natalia?

Natalia: | think it's only 17%.

Presenter: Exactly, it's 17%. Another
point for Natalia! Well, now let’s
move on to the next ...

7.

Unit /2 Lesson /3

Read »
(10 minutes)

= Remind students the article is
a model for an activity in their
project.

= Read the rubric. Students
read the article to select the
correct headline.

Answer Key
Successful Recycling Programme
at San Pedro School




8.

anoTw

10.

Unit /2 Lesson /3

Read » Label each part of the article in exercise 7 using the definitions.

Headline:  gives the general idea of the story

Lead the introduction that gives the most
paragraph: important information A good news report
Main body: develops the information deV‘E’OPS the information
Quotation: presents something that someone said Y answgrlng the
questions:
Who? Where? What?
When? How?

. Use the information from your research in exercise 2 to write an article
Write» ; . . ,
similar to the one in exercise 7. Make sure you include:

a headline

a lead paragraph to create interest

a main body with information about the answers to your questions
a quotation from one of the people you interviewed.

Exchange your article with a partner. Evaluate your partner’s article.

Read » Use the Evaluation Checklist.
Evaluation Checklist
Does the article have: Yes No
a headline?

a lead paragraph?

information using the answers to the
writer’s questions?

O Odao
O Odao

a quotation?

Add one comment or suggestion to improve the article.

It's a good idea to revise,
reread and rewrite parts
of your writing to clarify
your ideas.
Always reread your
writing and ask someone
else to give you feedback.



8. Read »
(20 minutes)

= Explain that news articles
have particular features and

a particular way of organizing
information. Direct students’

attention to the parts of the
article and the definitions
(a-d).

= Students read and label the
parts of the article.

Study Tip

Students read the tip and
complete the Wh- questions for
the information in the article.
Provide a model. Write on the
board: Who? Who was involved?
/ Where? Where is the school? /
What? What happened?

Students complete the
questions for When and How.

= Review the answers with the
whole class.

Answer Key
(depends on the design)

Write »
(30 minutes)

= Make sure students
understand the task. Remind
them to use the information
in exercises 1 (how the school
manages resources) and 2 (to
support their writing with a
quotation).

= Remind students to use the

article in exercise 7 as a
model.

Unit /2 Lesson /3

10. Read »

(15 minutes)

Study Tip

Go over the Tip with students.
Write Feedback on the board.
Ask: What is feedback? Why is
it important when you write a
composition?

= Students exchange
compositions and read their
partner’s work.

= Focus attention on the
Evaluation Checklist. Explain
that this will help them give
feedback on the content and
organization of their partner’s
article.

= As aclass, ask students what
feedback they received. Ask:
Was it helpful? How can you
revise your article based on the
feedback?




P

1. Read »

Ernesto: It's
important (recycle)
2 to recycle plastic
bottles to use them
as planters. It’s
also a good idea
(reduce)
their consumption

Maria: You can start
(reuse) © the
items that you have
at home and don't
use any more. You
can give them to
friends or people
that need them.

- module 1 // Check Your Progress

Complete the opinions with the correct form of
the verb in brackets.

—

geSﬁO\’\S to

| can make sug
Stephan: When | go improve practices:
food shopping. |
always carry my own
bag. It's important
(stop) ¢
using plastic bags.
People need to start
(think)

because making
them causes
pollution.

2. Read »

Complete the questions.

Interviewer: What &

more about how
plastic bags damage
the environment.

Read the interview with Mario, a teacher.

Mario: | take short showers.
Interviewer: Really? How *

| can request
information about
human actions.

Mario: | spend fifteen minutes in the shower.
Interviewer: Hmm. That's a lot of time. And how ©

Mario: Well, | ... turn off the TV when I’'m not watching it.

Interviewer: And how ¢

Very well

?

Mario: Every day! | always drive to school.

Interviewer: But you live near the school. According to this test,

your eco-footprint is very big.
Mario: Really? I’'m sorry. | need to change that.

3.

Quite well

e
With difficulty

Listen » Listen to an interview with Marta. Which activities does she talk about?

a. Youcanstart 'b. Youcan start c. You can reduce

saving water saving energy waste by:

by: by: I can describe how

) ) ) ) to do something.

1. taking shorter ' 1. disconnecting 1. throwing away

showers. from all devices. things you don't

need.

2. recycling 2. talking toyour | 2. organizing your

water from friends about rubbish into

the washing saving energy. two bins.

machine.




1. Read »
(10 minutes)

= Remind students to work
on their own as this is an
opportunity for them to check
what they know or don’t
know.

= Students look at pictures and
read the whole conversation
before completing the
opinions.

Unit /2 Lesson // Check Your Progress

Answer Key
a. torecycle
b. to reduce
c. reusing
d. to stop
e. thinking

2. Read »
(15 minutes)

= Make sure students
understand that the objective
is to create What and
How questions to request
information.

= Students read the whole
conversation before
completing the questions.

Answer Key

a. What do you do to save water?

b. How much time do you spend
in the shower?

c. And how do you save energy?

d. And how often do you drive to
school?

3. Listen »
(15 minutes) (track 12)

= Set the context for the
listening: an interview about
how to reduce an eco-
footprint.

= Students listen and select the
correct answers.

Audio Script @
Interviewer: So, with me is

Marta from Medellin. Marta is
going to tell us how to reduce our
eco-footprint. Marta, thank you for
being with us today.

Marta: Thank you, I'm happy to be
here.

Interviewer: So, how do we reduce
our footprint?

Marta: Well, there are a lot of very
simple things you can do. For
example, you can reduce the
consumption of water by recycling
the water from your washing
machine. Then you can use that
water to wash the car, wash the
floors or flush the toilets.

Interviewer: How often do you wash
your car?

Marta: | don't have a car. | have a
bike. | ride my bike to work.

Interviewer: Great! Now, what about
energy consumption? How can
we reduce the consumption of
energy?

Marta: OK, you can reduce the use
of energy by disconnecting from
all those electronic devices. Turn
off the TV, go to the park, go for
a walk. Turn off the computer,
get together with your friends.
And of course, turn off the lights,
especially when you aren’t in the
room!

Interviewer: That's good advice! And
what about the production of
waste? What can we do to reduce
that?

Marta: Well, recycling is important.
Some people just throw everything
in the rubbish. So, start by not
collecting so much stuff. And if
there is something you don't need,
stop and think before you throw
it away. Ask yourself if you can
recycle it. We really need to do
more recycling. You can start by
organizing your rubbish at home.
You need at least two different
bins: one to recycle organic waste
and the other to recycle paper,
cardboard, bottles and cans.

Interviewer: Thank you very much,
Marta.

Answer Key
a. 2 b. 1 c. 2




Unit /3 Lesson /1

¥ Objectives

® » | can express opinions about human
n I )) actions
» | can discuss good and bad environmental
practices
» | can describe ecological values.

In Context » Values and Virtues

Four people are being interviewed about the protection of the environment.
Listen and match the speaker with the values in the Word Bank.

13 1. Listen »

Word Bank
a.respect b. cooperation c.responsibility d. creativity

1. Sonia Campos 2. Samuel Pérez 3. Olga Rojas 4. Dr Ramoén Garcia
business woman fisherman teacher biologist
Read the news stories. Decide if the situation is good or bad for the
2. Read » environment.
1. Big Business 2. Plastic Prohibition 3. Catching Only The Big Ones
The city council has The mayor of the city There are no fish in the markets.
announced the creation is now asking people to Local fishermen say that fishing
of a new shopping centre. stop using plastic bags. In has been especially difficult,
Sadly, it’s necessary to her opinion, it's good to because the fish they catch are
cut down a small forest of prohibit the use of plastic very small. They really think it’s
200 trees to make space bags. Some people don't wrong to catch such small fish.
for the development. agree with her. They feel They prefer to put them back
Local politicians strongly they have the right to in the ocean so they can grow
believe that the shopping use plastic bags because bigger. Now the city’s seafood
centre is great for they're useful for restaurants are closed until the
business in the city. many things. big fish return.

3 Speak » Match the opinions with each news story in exercise 2.
¢ p Tell your partner your opinion.
a. | agree with the b. | have no doubt that it’s a c. In my opinion, it’s
fishermen. | really think that mistake to cut down all those better to ask people to
it's good practice to protect trees. Many birds and animals reuse them, because they

all marine species. will lose their habitat. are really useful.




Unit » 3

Unit Objectives

1. Listen »
(20 minutes) (track 13)

= Read the rubric. Students
look at the pictures and Word
Bank.

= |ntroduce the idea of
acting ethically towards the
environment. Ask: What is an
important eco-value for each of
the occupations in the picture?
Students predict.

= Play the audio. Students listen
and confirm their predictions.

Unit /3 Lesson /1

Understand the general idea in a narrative or descriptive text.

Identify general and specific information in a short text written in simple language.

Describe or narrate in a simple way familiar activities and situations.

Use the right vocabulary to give coherence to texts, especially a letter.

Eco-values

Expressing opinion

Collocations to express opinion

Giving reasons

Student: OK. Now, let’s listen
to Samuel Pérez. Samuel is a
fisherman and | met him on the
beach fixing his boat.

Samuel: Well, I'm a fisherman. | only
take the fish that | need from the
ocean. The ocean gives me food.
| need to show respect for its
ecosystems and the animals that
live there.

Student: Samuel was very nice, very
respectful. And this is Olga, of
course ... one of our teachers. |

can contribute.

learn how to find better solutions

Answer Key

important. Students can use their

creativity to look at the problems

1. c 2. a. 3. d. 4. b.
Audio Script

Student: OK, so | interviewed

some people from the community.
| asked them to share their ideas
about how we can contribute
positively to the protection of

the environment and our natural
resources. So first, let’s listen to
Sonia Campos, a business woman
from our region.

Sonia: | think a very important thing
for all business is responsibility.
Industries and business benefit
from natural resources. We use
them to create products and make
money. So we have an obligation
to protect the environment by
dealing with the waste we produce
and taking only what is necessary.

and find practical solutions.
Student: That was good - we need

is Dr Ramoén Garcia, a biologist.

Dr Garcia: | think it's everybody’s
job to protect the forests, the
ocean, all our natural resources.
We cannot do it alone. The
environment needs our
cooperation - as a society, as a
country - all of us, we have to
work together.

Read »
(20 minutes)

= Read the rubric.

= Students read the news
stories and decide if they
describe good or bad
environmental practice.

= Students compare their
answers in pairs.

asked her how she thinks that she

Olga: As a teacher, | can help students

Answer Key

1. bad 2. good 3. good

for the environmental problems we
have now. | think creativity is really

creative solutions. And finally, this

Speak »
(15 minutes)

= |ndividually, students read the
opinions and match with the
news stories.

= Students check answers in
pairs and exchange personal
opinions.

Answer Key
a. 3. b. 1. c. 2.




4. Read »

module 1 // Unit 3

Olga Rojas’s students are showing what they did to celebrate Earth Day
at school. Match the descriptions with the photos

We are having an eco-competition to celebrate International Earth Day! Send pictures of your
school initiatives to show people the importance of caring for the environment.

a. We're sure that drama is
a wonderful way to show
our concern for forests. We
presented a play about the

b. We are certain it's good
practice to restore the
forest. So we planted trees
around the school.

role of trees in our lives.

5. Read » Match the events with the reasons.

Events

a. present aplay or

Reasons

c. We strongly believe it's
necessary to know all the
benefits we receive from our
planet. So we organized a talk
with experts and people from
the community.

1. with photographs people can admire the

an art show beauty of the forest and show respect for
b. organize a animals and plants.
It's a good paper-recycling 2. when you plant a tree, you take
idea to campaign because responsibility for the environment.
c. havea'‘planta 3. with cooperation, you can reduce a lot of
tree’ event city waste.
d. have a photo 4. when you show creativity, people pay
exhibition attention to the message and enjoy learning.
6. Speak » Discuss with a partner what you would like to do in the eco-competition,

and why. Follow the example.

/

| think it's a good idea to have
a photo exhibition, because
with photos people can
see the negative effects of
deforestation.

Useful
/ Expressions
Yes, | agree with you, but
| believe that it’s better to
organize an educational
campaign, because many
people don’t know about the
- benefits of planting trees.

Giving Opinions

| (really) think that ...

| believe that ...

I'm sure that ...

In my opinion... /

My opinion is (that) ...

| agree with ...

| have no doubt that ...




4,

Read »
(15 minutes)

= Set the context. Students
are participating in an eco-
competition on Earth Day
(www.earthday.org). They
have sent photos and a
description of their activity to
the organizers.

= Students identify the events
(planting a tree, a talk, a play).
Ask for volunteers to read
each paragraph.

= Students match the photos
with the descriptions.

= Ask some comprehension
questions: What was the play
about? Who went to the talk?
Where did they plant the trees?

= Focus attention on the
expressions in red and
blue. Ask: What do the
expressions in red and in blue
do? (red - express opinions;
blue - suggest good and bad
practices)

Answer Key
a. 3. b. 1. c. 2.

5. Read »
(15 minutes)

= Students read the events and
reasons. Remind them to use
cognates to work out the
meaning of words they don’t
recognize.

= Focus attention on the
different parts of the
statement. Students match
the events and the reasons.
If necessary, do the first one
together as a whole class: It's
a good idea to present a play
or an art show because when
you show creativity, people pay
attention to the message and
enjoy learning.

= Check the answers with the
whole class.

Answer Key
a. 4. b. 3. c. 2. d. 1.

Unit /3 Lesson /1

Speak »
(20 minutes)

= Tell students they can also
participate in the competition.
Elicit a few ideas from the
class. Ask: What would you like
to do in this kind of competition?
Why?

= Focus attention on the
Useful Expressions for giving
opinions. Explain that really
is used to add emphasis and
that is optional. Write on the
board:

| think (that) it’s important
1o respect nature.

I really think (that) it’s
important to respect
nature.

= Students repeat the
expressions.

= Model an opinion and
elicit some opinions from
volunteers. Monitor
pronunciation.

= Students discuss what they
would like to do in pairs.

Extra Activity (15 minutes)

Explain that your school has
decided to participate in

a drawing or photography
competition. In groups, students
discuss and decide what they
would like to enter. The drawing
or photo should include a brief
message with background
information, as in exercise 4.

Connect the activity to the
project by asking students to
decide what cultural or artistic
activity they will present for
the launch of their newsletter.
Encourage all students to give
their opinions and share the
decision-making.




Unit /3 Lesson /1

Do the quiz to find out how much you know about the importance of
7. Read » forests. Select true (T) or false (F).

How much do you know about trees? T F
a. Every year people cut down 13 million hectares of the world’s forests.
Forests release CO, and absorb oxygen.

b
c. The only cause of deforestation around the world is agriculture.
d. Trees help prevent soil erosion.

8 Read » Read this article by Dr Ramén Garcia about biodiversity and forests.
° Check your answers to the quiz in exercise 7.

There are many reasons why we need to protect our forests. They make the landscape
beautiful and they are home to great biological diversity. Forests contain 80% of all the
world’s biodiversity and are the natural habitat of animals, plants and micro-organisms. In
addition, this diversity provides important natural resources that sustain our lives by releasing
oxygen, absorbing CO,, preventing soil erosion, e s
conserving water and moderating temperatures. ' : :
Sadly, the growth of the human population and our
needs for housing, fuel, paper, food and many other
things have a negative impact on the forests of the
world. According to FAO*, the world loses 13 million
hectares of forest every year.

We need to support good practices that protect and
restore forests by reducing the demand for paper,
creating protected natural reserves, controlling
agricultural development, and stopping illegal mining
and logging. However, the most powerful way to
achieve all these solutions is by educating people.
We need to understand that the exploitation of
forests can bring immediate benefits now, but it will
destroy opportunities for future generations.

° Complete the chart with .
9. Write » information from the article. 10. Write »
Write three sentences giving your opinion
Causes of Solutions Benefits about the information in the article.
problems a. | have no doubt it's wrong to ...
population restore forests because ...
growth forests absorb CO, b. | strongly believe it's good practice

to ... because ...
c. |thinkit's necessary to ... because ...

*The Food & Agriculture Organization of the United Nations



7. Read »
(10 minutes)

= Explain that this is a prediction
stage and that students will
read the text in exercise 8 to
find out if their predictions are
correct.

= Students read the quiz
and select T or F for each
statement.

8. Read »
(15 minutes)

= Students read to check their
answers in exercise 7.

= After students read, ask these
comprehension questions
(or write them on the board):
What causes deforestation?
What are the benefits of
preserving forests? What's the
best solution: to restore the
forest or stop deforestation?

= Students share answers as a
whole class.

9. Write »
(15 minutes)

= Students look at the chart
about forests. Remind them
to refer to the article and
identify the principal ideas
and important details.

= Students complete the chart.

Answer Key

Causes of problems: population
growth, need for housing, need
for fuel, need for paper, need for
food

Solutions: education, restore
forests, reduce demand for
paper, create natural protected
reserves, stopping illegal mining
and logging

Benefits: forests absorb CO,,
they release oxygen, they prevent
soil erosion, they moderate
temperatures, they help conserve
water

Answer Key

a. T

b. F (forests release oxygen and
absorb CO,)

c. F (the growth of the human
population also causes
deforestation)

dT

Unit /3 Lesson /1

10. Write »
(15 minutes)

= As a class, discuss the
main ideas in the article in
exercise 8. Elicit opinions.
Ask: What's your opinion about
deforestation? What can we do
to protect the forest?

= Students complete opinions
a-c with their ideas.

= Students share their opinions
as a whole class.

Possible answers

a. | have no doubt it's wrong to
cut down trees because they
produce oxygen.

b. | strongly believe it's good
practice to protect the forests
because many animals and
plants live there.

c. | think it's necessary to
educate people because if
people do not know about the
dangers, they will continue
with bad practices.

Extra Activity (15 minutes)

In pairs, students note down
three facts using the information
in the article (ask them to use
facts not included in exercise 7).
Tell them to include at least

one false ‘fact’ Students work

in groups of four and test each
other using the true/false facts
they created.




module 1 // Unit 3
Expanding Knowledge » Respect Your Planet!

Read three texts about community involvement. Complete the texts with
1. Read » the words in the Word Bank.

a. Johana, teacher

Word Bank
think lam? that education is the best way to help
believe the environment. Some children love climbing trees
sure

to take birds’ eggs. When we started reading about
the rich biodiversity of birds in Colombia, they
understood that it is wrong to take birds’ eggs.

b. Pedro, student

A lot of tourists come to our town on holiday, but they
throw away a lot of rubbish. Last summer we started
the campaign ‘Take your rubbish home’. | really?
it's good to remind people that they have the obligation
to deal with their rubbish.

c. Daniel, office worker

| strongly 3 that changes are possible when people
unite. We are writing a petition to get financial help to
clean the river in our community. Everybody needs to sign.
It's necessary to get involved and work together.

Read the texts in exercise 1 again and select the correct word to complete
2. Read » the sentences.

a. When people understand that animals and plants have value and importance, they show
more respect / cooperation / creativity.

b. When people accept the obligation to keep places clean, they take respect /
responsibility / cooperation for the environment.

c. When there is no respect / creativity / cooperation, it’s difficult to get results, because
everybody needs to help.

3. Write » Complete the conversation with the expressions in the box.

it's better to it's wrong to
it's not necessary to it's important to

Juana: Do you think that *
Manuel: Yes, because ®:
many trees.

Juana: OK. So, ¢

d.

recycle paper?
cut down so

do things online. And
print so many things.
Manuel: Yes, exactly.




1. Read »
(20 minutes)

= Students look at the photos.
Elicit ideas. Ask: Who are the
people? What are they doing?

= Students read and complete
the texts.

= Ask students if they agree

with the opinions expressed.

= Focus attention on the
expressions in red and blue.
Ask: What do the expressions
in red and in blue do? (red -
express opinions; blue - say
if something is good or bad
practice)

Grammar Box: Infinitives

Remind students about the
structure used to describe good
and bad practices (It’s + adjective
+ infinitive with to). Remind them
that It’s is a contraction of Itis.
Write on the board:

It’s good to remind people
that they need to be
responsible.

It’s wrong 1o take birds” e99s.

Encourage students to provide
more examples, e.g. It's necessary
/ a mistake / better /important to ...
Write on the board:

be + adjective + infinitive
It's  necessary to plant trees.
It's  wrong

be + noun  + infinitive
(phrase)
It's  awistake to take birds’
€99s.
It’s  goo0d 1o forests.

practice restore

2.

Read »
(15 minutes)

= Check that students
understand the key words:
cooperation, creativity,
respect, responsibility. Elicit
explanations from the
whole class: e.g. If you show
cooperation, it means that you
can work with other people.

= Students complete the
sentences. They can reread
the texts if necessary.

= Students give their personal

opinions about the situations.

Ask: Do you know any
ecologically committed person
who is an example for your
community? Who is it / was it?
What does/did they do to help
the environment?

Unit /3 Lesson /2

3. Write »
(15 minutes)

= Students complete the
conversation with the
expressions. Remind them to
read the whole conversation
before completing it.

= To check their answers,
students read the
conversation in pairs.
Monitor and correct students’
pronunciation as you listen.

Answer Key

a. it's important to

b. it's wrong to

c. it's better to

d. it's not necessary to

Answer Key

a. respect

b. responsibility
c. cooperation

1o pollute rivers.

Answer Key
1. sure

2. think

3. believe

Extra Activity (15 minutes)

In groups, students imagine an
eco-superhero/heroine. Students
describe his/her super-powers
and qualities: Our eco-superhero’s
nameis .... He/She can ..... (powers).
He/Sheiis ... (qualities)




Unit /3 Lesson /2

4. () Listen»

Then listen and check.

Long ago, a group of people lived on a remote
island in the Pacific Ocean.

[T lig

T
S b JALAETS

In the end, the population of the island was
reduced to very few people. Only the stone
statues stood the test of time.

As time passed, there were more and more
people living on the island. They divided into
two groups and started to compete for the
resources on the island.

5.

. Speak » Discuss the questions with a partner.

Read the story of Easter Island. Number the sections in the correct order.

The people cut down all the trees and the
island lost its ecological balance. Without
trees, there was soil erosion, the lakes dried,
and the animals died.

The forest gave them food and water. It

also provided materials to construct houses,
canoes to go fishing in and tools to transport
the big statues to the coast.

At first, the people were very organized and
cooperative. In their free time, they created
big stone statues.

21st Century Skills
« Taking Responsibility

a. What did the people on the island do wrong?

b. What lesson does this story teach us?

Taking responsibility for your
actions will help you think about

Iti |s wrong 1/
A

The lesson is: it's
important to ...

your needs and the needs of others.
What kind of eco-responsibilities do
you have?




4,

Listen »

(30 minutes) (track 14)

Set the context. Note that
Easter Island is now called
Rapa Nui and is a UNESCO
world heritage site.

Students look at the pictures.
Elicit what they know. Ask:
Have you ever heard of Easter
Island? Have you ever seen
pictures of the Moais (statues)?
What do you know about them?
Students read and organize
the story in the correct order.
Students note down any
words or phrases they have
difficulty understanding.
Write these on the board and
elicit suggestions for what
they mean. Demonstrate
how to use the context, key
words, pictures and cognates
to understand difficult
vocabulary.

Play the audio. Students check
their answers in pairs.

Answer Key
(reading across) 1, 5, 6, 3, 4, 2

Audio Script
Long ago, there lived a group of

people on a remote island in the
Pacific Ocean. Today, we call it
Easter Island. They lived in a very
organized society. They devoted
their time to agriculture, fishing
and the construction of very big
stone statues that were placed
near the coast of the island.

The forests provided them with
the necessary resources: food,
shade, water, and the materials

to construct houses, canoes that
were used to fish in the ocean and
tools to transport the big statues
to the coast. But slowly things
began to change.

time passed, the population
increased and there were more
and more people living on the
island. There were conflicts and
the people divided into two
groups. They started competing
for the resources the island
provided. Without thinking of the
consequences of their actions,
they cut down more and more
trees to build statues. When most
of the trees were gone, the island
suffered. Without trees, there was
soil erosion, making agriculture
impossible. The rivers and lakes
dried up and many animals died.
When the people realized the
problem, they decided to escape
the island, but it was too late.
Without wood it was impossible to
build enough canoes for everyone
to leave. And so the population of
the island was reduced to a few
people, and eventually they also
died. The only things left now are
the huge stone statues standing on
the coast, looking out to sea.

Unit /3 Lesson /2

Speak »
(25 minutes)

= Play the audio again if
necessary.

= Students work in groups and
discuss the questions. Write
more questions on the board:
What resources did the people
on Easter Island have at first?
(a forest, food, wood, fresh
water) Why do you think the
people divided into two groups?
(there were too many people,
they had different opinions)

Answer Key

a. People on the island didn’t
restore the forest and
consumed all the resources.

b. It's important to use natural
resources wisely.

Extra Activity (15 minutes)

In

pairs, students read the story

out loud in the correct sequence.
Encourage them to use story-
telling techniques like using
intonation, pauses and interaction
with the listeners to make the
story more interesting.

= Students share their answers
with the whole class and
discuss the message of the
story. Elicit examples of
where the islanders did or
did not show cooperation,
creativity, respect or
responsibility. Example: They
created sculptures. They showed
(creativity).

21st Century Skills

Taking Responsibility

Read the information with the
class. Discuss the importance of
accepting responsibility for your
actions. Ask students to think of
examples to illustrate this idea.
Then ask students to list the eco-
responsibilities that they have.

Extra Activity (20 minutes)

In groups, students think of

or invent a similar story about
sustainability. Ask them to outline
the story by answering Wh-
questions: Who ... 2, Where ... ?,
What...?




6.

1.

7.

module 1 // Unit 3

Read each category in this survey. Decide if the items (a-d) are very
Read » important (V), quite important (Q), or not very important (N). Compare

your answers with a partner.

The Ideal City
For people living in your city, an important 3.
value is:
a. respect

b. cooperation
c. responsibility
d. creativity.

In your city, a bad environmental 4.

practice is:

a. destroying forest for industrial purposes
b. polluting water for industrial purposes
c. throwing away rubbish

d. Kkilling animals for food.

Speak »

reasons for agreeing.

Find someone who ...

a.

b.
c.
d

thinks respect is the most important eco-value

strongly believes it's wrong to kill animals for food

A good environmental practice in your
city is:

a. recycling

b. conserving the green areas

c. restoring forest

d. saving water and energy.

In your city, it's necessary to improve:
a. air quality

b. access to water

c. transportation

d. waste management.

Find someone in your class who agrees with the opinions. Find out their

is sure that restoring forests is the best environmental practice

agrees with the need to stop using private cars

| agree with you that respect is very

important, but | believe cooperation is

more important in our city.

8.

Speak »

Because when you live in a big city,
you need cooperation to build things.

In groups, read the text and discuss the city’s dilemma. What is your
opinion? Who do you agree with, A, B or C?

You live in a coastal town. Fishing is a very important economic activity, but in recent years the
number of fish has decreased. This has had a negative impact. A foreign company is interested in
building a port to export coal by ship. It has offered to buy a part of the beach for this project. The
town has to decide what to do.

A | have no doubt it's wrong
to sell the beach because the
transportation of coal will
pollute the coast.

B | think it's a good
opportunity to make money
to build more tourist facilities.

C I'msure it's a good idea to
sell but it’s important to make
the company promise they
will not pollute the beach.




6.

Read »

(25 minutes)

Set the context. Tell students
they will participate in a
debate about the ideal city.
Students complete the survey
individually, then share
answers and compare results
in pairs.

In groups, students hold a
debate using the categories in
the survey. Each student says
what they think and supports
their opinion with a reason.
At the end, the group votes to
select a winner.

7. Speak »
(15 minutes)

= Read the rubric. Explain that
students need to stand up and
move around the class, asking
and answering questions.

Provide a model of the

interaction, with the following

questions and the sample
answers from the Student’s

Book:

A: Do you think respect is the
most important eco-value?

B: | agree that respect is
important, but | believe
cooperation is more
important in our city.

A: Why do you think that?

A: Because when you live in a
city you need cooperation to
build things.

= Students note down names
and reasons.

= |f you think it's appropriate,
you can make this a
competition. The first ten
students to finish ‘win’.

Unit /3 Lesson /2

Speak »
(20 minutes)

= Students work in groups of
three. Set the context and
explain the task.

= Students read the text
and the opinions, A, B and
C. Encourage students to
agree or disagree with the
opinions and offer their own
opinions. Remind them to use
expressions to give an opinion
and describe good and bad
practices.

= Monitor the discussions and
offer help where necessary.

Extra Activity (20 minutes)

In small groups, students create a
similar dilemma for the rest of the
class to discuss, and to express
their opinions about. Students
write their dilemma and exchange
with another group. Each group
discusses the dilemma and
provides two or three opinions
which they then give back to the
first group.
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Oreparing Your Tagk » Local Problems Are Global Problems!

1. Read » Match the sentences (a-c) with the correct photo (1-3).

a. There is a very big island of rubbish floating in the ocean.
b. Plastic can kill marine animals.
c. People kill sharks for their fins.

1. 3.
2. Listen » Listen and decide if the sentences are true (T) or False (F).
a. Thereis anisland in the ocean made of rubbish.
b. Fishermen kill sharks because they are dangerous.
c. Supermarkets don't want people to pay for plastic bags.
3. Read » Read the text. Select the correct form of the verbs in italics.

| > have / haven’t no doubt that we all share the benefits the ocean
provides. We all affect its preservation in a positive or negative way.
It's wrong ® to think / thinking that we cannot do anything to find

a solution. The oceans constitute 80% of the surface of the planet.
They are important because they regulate global temperatures and
capture CO,,. It's important © to protect / protecting the habitats of
many plants and marine animals.

There are two big problems for the oceans: pollution and
overfishing. Pollution is a serious problem. Animals sometimes
eat plastic because they think that it's food, or they get trapped in
plastic bags or fishing nets.

| ¢ am agree / agree with people who want to reduce or prohibit
industrial fishing because it © is not / does not good practice. We
need to stop over-exploiting the ocean’s resources.




1. Read »
(15 minutes)

= Write the sentence on the
board: Local problems are
global problems! Ask students
to explain. Give an example:
When we throw away rubbish,
all those materials that are not
organic stay in the soil or end up
in the rivers and oceans. Then
it's not local any more - it’s a
problem for everyone.

= Elicit more examples.

= Students look at the photos
and, as a class, describe what
they see.

= Students match the photos
and sentences a-c.

Answer Key
a. 2. b. 3. c. 1.

2. Listen »
(20 minutes) (track 15)

= Ask what students know
about human actions and the
oceans. Encourage them to
use the photos in exercise 1.
Write any relevant vocabulary
on the board, e.g. fishing nets,
marine animals, sharks, fins.

= Students decide if the
sentences are true or false.

= Play the audio. Students check
their answers in pairs.

= As aclass, students summarize
each of the conversations.

Audio Script

Conversation 1

Oscar: Did you know there is an
enormous island of rubbish
floating in the Pacific Ocean?

Pilar: Really? How big is it?

Oscar: Well, it's big. Some people say
it's very, very big.

Pilar: That's horrible! How can we
clean up the oceans? Is it too late?

Oscar: Well, | think it's very difficult.
We have to stop throwing away so
much rubbish. Especially plastic.

Pilar: Yes, | think it's wrong when
people buy bottles of water and
throw away the bottle without
reusing it or recycling it.

Conversation 2

Pilar: Do you think it's important to
stop killing sharks for their fins?

Oscar: Why do you ask? Of course it's
important! Fishermen kill millions
of sharks every year.

Pilar: | think sharks are beautiful,
but a lot of people think they are
dangerous.

Oscar: People are more dangerous. |
strongly believe we should show
respect for all animals - including
sharks.

Conversation 3

Pilar: What do you think of
supermarkets asking people to pay
for plastic bags?

Oscar: | think it's a really good idea.
The sea is full of plastic bags.
Plastic stays in the water for a long
time and it can kill marine animals
and birds.

Pilar: It's not necessary to use new
plastic bags for everything.

Oscar: Yes, | agree.

3.

Unit /3 Lesson /3

Read »
(15 minutes)

= Students look at the photo.
Ask: What do you think are the
two main problems of the ocean?
What are the benefits the ocean
provides? Write some ideas on
the board.

= Remind students to read the
whole text before selecting
the correct verb form, to get
an idea of the overall meaning.

= Students select the correct
form of the verbs, and check
their answers in pairs.

= Compare students’ ideas with
the information in the text.

Answer Key
. have

. to think

. to protect
. agree

. is not

o Q0O T W

Answer Key
a. T b. F c. F

Extra Activity (15 minutes)

Students think about the last time
they visited the sea or a river. In
pairs, they tell each other their
stories (what they saw, what they
did, etc.). Ask for volunteers to
share their stories with the class.
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4. Read » Read this article and complete the suggestions with the words in the box.

caption main body quotation headline lead paragraph

Magdalena River Make the *

by Gloria Torres more specific. What is the
. i problem with the river?

AP is not a
description of the photo. It tells the
story behind the picture or adds
interesting information.

Dead fish in the Magdalena River. The_ should explain
the specific environmental problem

The Magdalena River is the most important river in and the causes of this problem.

Colombia. It has permitted the cultural and economic

development of many towns and cities that are near it, The ¢ should add

but it has a very serious environmental problem. interesting facts. For example, all
rivers provide drinking water.

The Magdalena River provides drinking water and food. But how many people benefit

It is also used to generate energy. But the river is now from the river as a drinking water

. . ? R h!
very polluted. The number of fish is decreasing, and resources Researc

there is a lot of deforestation around the river.
This part of the main body should

We need to do something to restore its biodiversity, say how to restore the river. It can
protect its waters and help the people that make a include the opinion of an expert.
living from it. Finda* -

5 Write » Rewrite the article. Use the suggestions in exercise 4, the extra

information below and your own ideas.

e Large numbers of fish die every year in the Magdalena River because pollution reduces the
level of oxygen.

e According to the Nature Conservancy Agency, 38 million people benefit from its water.
Pablo Garavito, environmental engineer: ‘Local people and industries need to take
responsibility for cleaning up the river. Without this important contribution, there is
no solution!

. Look back at your research in Unit 1, lesson 1, exercise 8 and lesson 3,
6. Write » exercise 9. Complete the chart with notes from your research. Then write
a similar article, following the suggestions in exercise 4.

What's the problem? | Who is involved? Where is it? How can we solve
the problem?



4,

Read »

(20 minutes)

Set the context. Explain to
students that they will read an
article written by a student.
Students look at the photo
and title. Ask. What is the topic
of the article? (the Magdalena
River)

Explain that the boxes on the
right are suggestions made
by an editor. Students read
the suggestions. Ask: How can
we improve the headline? (with
key words that establish and
limit the topic: e.g. Magdalena
River Is Dying, Magdalena River
Pollution Problem)

Explain that the words in

the box are the names of

the different parts of a news
article.

Students complete the
suggestions and check their
answers as a class.

Answer Key
a. headline
b. caption

(3]

d.
e

lead paragraph
main body
. quotation

5.

Write »

(15 minutes)

Focus attention on the text.
Explain that it contains extra
information to complete and
improve the article.

Students read the text.
Students modify or extend the
article in exercise 4 using this.

Unit /3 Lesson /3

6. Write »
(20 minutes)

= Explain that in this part of the
project, students will complete
the news article they outlined
in Unit 1.

= Students use the chart to
generate and organize their
information and ideas before
writing.

= Students write the article,
using the Magdalena River
article as a model. Remind
them to include the key
features: a headline, lead
paragraph, main body,
quotation and a caption for
any photos they use.

Extra Activity (10 minutes)

Encourage students to do some
peer correction. Students work
in pairs and read their partner’s
article, and provide feedback.
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Read the letter from a student to an international foundation. Label the

7. Read » letter with parts a-h.
a. Supporting information
b. Name and address of sender
c. Opening salutation - .
d. Request for help \X;lnt;zjg a:t(:etter e
e. Opening paragraph (statement of purpose) F 'y Important skill.
. . ormal letters have
f. Closing salutation specific and i
g. Concluding paragraph elen ITportant
h. Name, company and address of recipient =
David Quiroga
Paso Verde School, Névita, Chocé
20 June 2018
Ms Claire Smith
World Ecosystems Foundation
210 Manchester Street, London SW2 1TJ, United Kingdom
Dear Ms Smith,
I’'m writing to you about the illegal mining that happens in my community.
We need to stop illegal mining now because it is affecting our environment and
our health.
Every day the industry throws large quantities of mercury and other chemicals into
streams and rivers that are our sources of fresh water. According to the Mining and
Energy Ministry’s latest report, 35% of the protected area near the River Tamana has now
been eroded as a result of illegal mining activities. We are concerned about our health,
deforestation and the destruction of local ecosystems in general.
We would like to ask for your international support because we have heard about your
initiatives and your commitment to helping communities like ours. We can all work
together to make sure that there is a healthy environment for everyone.
In conclusion, we strongly believe it is time to stop these activities before it is too late
for the people and the environment. The area is a beautiful rainforest with amazing
biodiversity, and it belongs to all of us.
Yours sincerely,
David Quiroga
Eco-Warriors Youth Group
Paso Verde School
8 Write » In groups, think of an environmental problem in your town or city. Write a
° similar letter to the local authorities expressing your concern. Include:
e the correct names and addresses e supporting information
e opening and closing salutations e arequest for help

e an opening paragraph e a concluding paragraph.




7.

Read »

(15 minutes)

Students read the letter
quickly. Ask: What kind of
letter is this? (formal? informal?
personal?) Why would you write
this kind of letter?

Write these comprehension
questions on the board: Who
wrote the letter? Who is the
letter to? What is it about? What
is its purpose?

Students read the letter and
answer the questions in
groups.

Explain that items a-h are

the different parts of a

letter. Check that students
understand these before they
match them with the content.
Check answers as a class.

Study Tip

Read the text together and
discuss why this is a formal
letter and not an informal letter.
Ask students to decribe an
informal letter.

Answer Key
b,h,c,eadg,f

8.

Write »

(20 minutes)

= Students work in groups to

write a letter. Remind them of
the purpose of the letter: to
express their concern about
an environmental problem.
Students can use the
information from the news
article in exercise 6 for
content, and the letter in
exercise 7 as a model. Explain
that they can use the words
and expressions in red to
organize the letter.

If there is time, groups can
exchange letters and give
feedback on the use of correct
language and organization.

Unit /3 Lesson /3
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Respect the earth

§
A

module 1 // Unit 3

Save energy to be green!
Respect the earth and keep it clean.
Save energy to be green!
Respect the earth and keep it clean.

Sustainable energy will help us restore,
But we can’t afford to pollute any more.
Pesticides and open mines
| strongly believe will destroy us in time.

Be sure to recycle, wherever you are,
And use your bike instead of a car.
Sign a petition in this magazine,
To conserve biodiversity.

Save energy to be green! ...

We must protect our habitat.
We need conservation, and that’s a fact.
Deforestation means losing our trees,
Water pollution’s destroying our seas.

Believe in the cause and join a campaign.
Ask your friends to do the same.
Have no doubt and cooperate.
Make a change, before it’s too late!




Respect the earth

Lesson 4

Speaking »
(5 minutes)

Before playing the audio for
the chant, ask your students
what they think it is about.
Ask them to tell you which
words they can read that
helps them to understand the
theme. If there are any items
of vocabulary that they don’t
understand, see if anyone in
the class can explain it either
in English, or in their own
language.

Unit /3 Lesson /4

There is one chant in each module. Chants are great activities for improving
confidence and accuracy of pronunciation. Specific guidance and ideas on how best
to use the chants in your class are included in the notes for each section.

Associating actions with key vocabulary items helps students to memorise the word
and associate it with the movement, and is a powerful learning tool. A lot of students
enjoy these activities, and they often make for fun and creative lessons.

Activities based on chants gradually increase in complexity and difficulty as the
module progresses, so it is best to teach activities in the order in which they are
presented in the book. If you have time for an additional classroom activity at the
end of the lesson, often there are further activities for more advanced students.
These additional activities are often slightly more complex than others within the
unit and demand some creative thinking from students. It is also opportunity for
them to include vocabulary from other lessons and topics.

Group 1 Save energy to be

Listening » Group 2 green!
. Group 1 Save energy to be
(15 minutes) Group 2 green!
Play the audio through a few =~ Group 1 Pesticides and open
Group 2 mines

times. The first couple of Group1 | strongly believe will destroy

times, tell students to focus
on listening to the rhythm

and pronunciation of the
chant. On the third listen,
encourage them to sing along
with the chant, and replay it
several times so that they feel
confident with the melody and
the rhythm.

Once students are familiar
with the chant, split the class
in two. Get one group to chant
the main body of the text, and
the second group to say the
final word at the end of each
line.

usin
Group 2

time.
Group 1 Sustainable energy will help
us

Group 2

restore,
Group 1 But we can't afford to
pollute any
Group 2

more.

As part of this whole class
activity, you may find there is
a good opportunity to recap
modal verbs. In preparation for
activity 1, ask students to tell
you what they must and must
not do, according to the chant
(must will be replaced with
should in activity 1).




1.

3.

Read » What should and shouldn’t we do?
1 We _shouldn’t

2 We
3 We
4 We
5We

Unit /3 Lesson / 4

cut down trees.

pollute the environment.
use sustainable energy.
save energy.

use pesticides.

Write » Answer the questions.

1 What does the singer believe will destroy

us?

Pesticides and open mines

6We____ respect the earth.
7We____ keep the earth clean.
8We_____ join a campaign.
9We___ cooperate.
10We____ have open mines.

6 What must we protect?

2 What can’t we afford to do?

7 What happens when we lose our trees?

3 What should you do, wherever you are?

8 What destroys our seas?

4 What should you use instead of a car?

9 What should you ask your friends to do?

5 Where is the petition?

10 What should you do before it's too late?

Write »

Write an article for a website about protecting the environment.
Say what we should do and why.

drive a car respect the earth join a campaign keep the earth clean use pesticides
have open mines use sustainable energy protect our habitat recycle ride a bike

sign a petition pollute water

cut down trees join a demonstration save energy

pollute destroy our seas

We should ...
We shoudn't ...
We must ...
We mustn't ...
Always ...
Never ...

... because ...




1. Reading »
(10 minutes)

Activity 1 is a reading activ-
ity. You may find that stu-
dents need a brief reminder
of should and shouldn’t and
modal verbs that don't ap-
pear in the chant, so make
sure that they understand the
rubric before they start work
in their pairs. You may like to
complete the first two or three
questions as a whole class to
ensure everyone understands
what to do.

Get students to do the exer-
cises in their pairs, then bring
the whole class back together
and run through each ques-
tion, identifying any problem
questions or areas of difficulty.

2. Writing »
(15 minutes)

Activity 2 requires a

thorough and detailed
comprehension of the text,
and the ability to translate
this into grammatically correct
sentences. Students should be
encouraged to answer in full
sentences.

Once all pairs have written
down their answers, go round
the class getting a different
pair to answer each question.
Give extra marks for good
pronunciation and creative use
of correct English.

3. Writing »

(15 minutes)

Activity 3 is an ideal
homework exercise, as
students could feasibly write
quite a lot on the topic of
protecting the environment at
this point. Encourage them to
recycle all the key vocabulary
in the chant, and that they
have learnt whilst doing the
preceding exercise.

Encourage students to use as
great a variety of vocabulary,
ideas and concepts as
possible. Give one mark for
each correctly used item from
the wordpool, and two marks
for each item that students
think of themselves (and use
in a grammatically correct
sentence).

Extra Activity (10 minutes)

Ask students to reflect on what
they have learnt since the start
of the lesson. Get them to write
down any new vocabulary in their
notebooks.

Unit /3 Lesson /4
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- module 1 // Check Your Progress

Complete the conversation with the
expressions in the box.

1. Read »

| have no doubt I'm notsure |really think | agree with

Angela: Did you know that the mayor says it's obligatory to
recycle our waste?
Carlos: No, | didn'’t. >
there is too much rubbish. | the mayor.

Angela: © . Is it the real solution?

Carlos: Absolutely! | ¢ we need to recycle and reduce
our waste to protect the animals in the oceans and rivers.

it's a good idea because

2. Read » Select the correct expression to
complete the letter.

Dear Sir,

| am writing to you because | am interested in protecting
the forests of Colombia. Forests cover 53% of the total
area of our country, but deforestation has advanced
quickly in recent years. It's > important / wrong to find
ways to make companies restore the forests the country

is losing. It's > wrong / a good idea to cut down an area of
trees and not restore the forest, just because Colombia
has a lot of forests. | think it's ¢ necessary / bad practice to
protect nature reserves all around the country because the
forests are home to a variety of plants and animals. It's ¢
important / not necessary to remember that Colombia has
the seventh largest area of tropical rainforest in the world,
and is second in terms of biodiversity.

Yours faithfully,
Ana Rodriguez

3. Listen » Listen and answer the questions.

a. Why did Milo decide to do something about the
pollution in the oceans?

b. What did Milo do to help protect the oceans?

c. What value do business people in San Francisco show?

| can €Xpress opinions
about human actions,

I can discuss good and
bad environmentg|
practices,

| agree with

I can describe
ecological valyes,



1. Read »
(10 minutes)

= Remind students to read the
whole conversation before
completing it.

= Students complete the
conversation, then check their
answers in pairs.

Answer Key

a. | really think

b. agree with

c. I'm not sure

d. | have no doubt

2.

Unit / 3 Lesson // Check Your Progress

Read »
(10 minutes)

= Remind students to read the
whole letter before selecting
the correct expression, to get

an idea of the overall meaning.

= Students complete the letter,
then check their answers in
pairs.

Listen »
(20 minutes) (track 16)

= Students read the questions
and possible answers before
listening.

= Play the audio. Students listen
and select the best answer.

a.

b.
c.
d.

Answer Key

important
wrong

necessary
important

Answer Key

a.

b.

He discovered there was a lot
of plastic waste in the oceans.
He started a petition to
reduce the plastic used in
supermarkets and stores.
cooperation

Audio Script
Milo lives in San Francisco,

He is only nine years old, but he
has shown the world his concern
for the environment.

Milo was worried about the pollution

of the oceans. So he started
researching the causes of that
pollution. He discovered that there
is a lot of waste in the oceans,
including plastic bags, cups and
bottles. Milo was sure that some of
this plastic is not really necessary
and some of it can be reduced.

So he decided to do something to
help reduce the number of bags
and bottles that people use.

Milo organized a petition to

supermarkets and other big
stores, asking them to stop the
excessive use of plastic bags,
bottles and packaging. He sent the
petition to most of the businesses
in the San Francisco Bay area.
Surprisingly, most people from
these businesses decided to sign
the petition and they promised to
work together with Milo to help
protect the ocean.




Review

Negative Eifects on

the Environment

Describe an
environmental problem
in your community.

800 points

What happens when
people don’t care about
the environment?

700 points

What is the problem
with pesticides?

600 poinis

Name one eco-friendly
action you do at home.

Describe what’s
happening.

400 points

What concerns do
you have about the
environment?

300 points
What is illegal mining?

200 points

Everyone picks a square in the same category and
answers the question or instruction in that square.
When you answer correctly, you get the points. The
person with the most points at the end wins!

Helping the — :

Talk about what you Say why you think it is
can do to help the important to protect
environment. forests.

800 points 800 points

What environmental Name two actions to the
issue have you recently =~ environment that you
read about in the news? = strongly disagree with.

700 points 700 points

How is life Complete: | have no
interconnected? doubt that ...

600 poinis 600 poinis

What do you have Describe something
to do to recycle? you and your friends
strongly believe in?

Describe actions taken
in your community
to recycle.

800 points

Explain how you
can reduce water
consumption.

700 points

Name one item
you can reuse.

600 poinis

Do you respect
public spaces?

Express your opinion ~ Explain what you can do
about adopting animals with these items.

R

400 points 400 points
Complete: It's wrong

Describe one action
to...

you can take to start
300 points

reducing waste.
Complete: | really think Name three eco-friendly

300 points
that ... actions.

200 points 200 points

What can people do to
solve this problem?

3 » ™
P

m Jf" L

E_r

400 points

How does planting
trees help the
environment?

300 points

How does signing
a petition help the
environment?

200 points



Eco-Friendly

Actions

module1 // Review

Write a short letter
expressing an
environmental

concern.

800 points

What is the closing
paragraph of a letter?

700 points

What is the purpose
of the letter in the box
below?

600 poinis

Continue the letter:

Explain how your
school can be more
eco-friendly.

800 points

How can carbon
emissions be reduced?

700 points

Describe some eco-
friendly things you can
do when traveling.

600 poinis

Define composting.

Dear Sirs,

Our community is not
recycling. There is
rubbish in the park and
public spaces ...

What part of a letter
is this?
©Pm writing to
you because ..’

400 points

Mention the three
important parts of a
letter.

300 points

What is the first part of
a letter?

200 points

Is buying bottled water
every day an eco-
friendly action?

400 points

Describe one way you
can save energy.

300 points

What is an eco-
footprint?

200 points

cutting down trees for

What is deforestation?

- Working ior

Discuss a possible
solution for the
island of rubbish in
the Pacific Ocean.

800 points

Briefly tell the story of
Easter Island. What can
we learn from it?

100 points

Is it possible to work
together and change the
world? Explain.

600 poinis

Describe what
habitat loss
means.

800 poinis

What is the effect of

cattle farming?

700 points

How do human
actions impact the
environment?

600 poinis

Explain what was
happening before and
what happened after.

What can teenagers
do to help the
environment?

What can a teacher
do to help the
environment?

400 points

What can a farmer do to
help the environment?

300 points

What can a
photographer do to help
the environment?

200 points

What environmental
problems are there in
Colombia?

400 points

300 points

What is air pollution?

200 points



Students play in pairs or groups of up to five people.

They need sSome paper and a pencil. Explain that they

Should all choose a square in one of the cateqories

on the board and answer the question or complete

the Statement. If the answer is correct, they can

collect the points indicated. The player marks this

question as answered and writes down the number

of points collected. If the answer is not correct,

the player doesn’t win any points and, on their

next turn, can try 1o answer again or can answer a

different question. In each group Students should

decide together if an answer is correct or incorrect.

You can Welp with suggestions. When all the questions

have been answered, the player with the most points

wins. Walk around the classroom Welping students

with vocabulary and structures as they play.

&

Page 42_43 3. Negative Effects on the 5. Negative Effects on the

1. Negative Effects on the
Environment, row 1: Answers may

vary.

2. Negative Effects on the
Environment, row 2: Answers may

vary.

Environment, row 3: Answers may
vary, but students may mention
that pesticides contaminate water
and damage ecosystems.

4. Negative Effects on the
Environment, row 4: Answers may
vary.

Environment, row 5: Fumes from
factories pollute the air and
increase the greenhouse effect.

6. Negative Effects on the

Environment, row 6: Answers may
vary.



Review

7. Negative Effects on the 21. Expressing your Opinion, row 7: 35. Eco-Friendly Actions, row 7: It is
Environment, row 7: Answers may Answers may vary. a symbol of the actions we take to
vary, but students may say that help the environment.

22.Recycling, row 1: Answers ma
illegal mining is done without taking yeling Y

R . X vary. 36. Writing a Letter, row 1: Answers
care of the environment, increasing may vary
water pollution, deforestationand ~ 23. Recycling, row 2: Answers may ’
habitat loss. vary but may include taking 37.Writing a Letter, row 2: It’'s a
. . shorter showers, collecting paragraph that sums up the
8. Helping the Environment, row 1: . . . .
rainwater, not doing the laundry information and thanks the
Answers may vary, but students ..
. . every day, etc. recipient of the letter.
may mention saving energy and
water, using less plastic, signing 24. Recycling, row 3: Answers may 38. Writing a Letter, row 3: To ask
petitions, etc. vary, but may include clothes, authorities in the community to
aper, containers, etc. implement recycling and rubbish
9. Helping the Environment, row 2: pap P . ycling
. collection.
Answers may vary. 25. Recycling, row 4: Answers may
vary. 39. Writing a Letter, row 4: Answers

10. Helping the Environment, row 3:

. may vary.

There is a symbiotic relationship 26. Recycling, row 5: They can all be yvary

between living things. Every action recycled but need to be separated  40. Writing a Letter, row 5: It is the

humans do can damage or protect correctly. purpose of the letter.

the environment. 27.Recycling, row 6: Answers may 41. Writing a Letter, row 6: Answers
11. Helping the Environment, row 4: vary but may include reusing items, may vary.

Separate rubbish correctly. buying less plastic, etc. 42. Writing a Letter, row 7: The name
12. Helping the Environment, row 5: 28. Recycling, row 7: Answers may and date.

Answers may vary. VT;:t?:t 'E::Zsl nisd;;avztgcwater, 43. Problems, row 1: It means losing
13. Helping the Environment, row 6: It P & »recycling, etc. forests and animal habitats

helps to prevent deforestationand  29. Eco-Friendly Actions, row 1: because of human activity.

to produce oxygen. Answers may vary. 44, Problems, row 2: Habitat loss and
14. Helping the Environment, row 30. Eco-Friendly Actions, row 2: deforestation.

7: Collecting a lot of signatures Answers may vary but may include

45, Problems, row 3: Answers may

maY lead to passmﬁ a blll.or taking usmlf cars Igss,.havmg. fa.ctonets vary but may include pollution,
action to protect the environment. WOrK on reducing emissions, etc. deforestation, habitat loss, etc.

15. Expressing your Opinion, row 1: 31. Eco-Friendly Actions, row 3': 46. Problems, row 4: Answers may
Answers may vary. Answers may vary but may include

. . . vary, but students may say: ‘before
. L. not throwing rubbish away, being
16. Expressing your Opinion, row 2: . .. there was a forest but, due to
aware of the habitats visited, etc. . .
Answers may vary. deforestation and water pollution,
32. Eco-Friendly Actions, row 4: It the habitat was lost!
means using organic material as
fertilizer.

17. Expressing your Opinion, row 3:
Answers may vary.

47.Problems, row 5: Answers may

vary.
18. Expressing your Opinion, row 4: Y

33. Eco-Friendly Actions, row 5: No.
Answers may vary.

48. Problems, row 6: Cutting down
We should try to buy less plastic. &

trees for cattle farming.
19. Expressing your Opinion, row 5: g

34. Eco-Friendly Actions, row 6:
Answers may vary.

Answers may vary but can include

20. Expressing your Opinion, row 6: turning lights and appliances off
Answers may vary. when not using them. 50. Working for a Cause, row 1:

Answers may vary.

49, Problems, row 7: Pollution of the
air caused by fumes.



Project

-

<=

An eco-newsletter to evaluate the impact of human
actions on the Colombian environment

1. In groups, collect the information and materials you created in this module. Use the checklist
to make sure you have everything you need.

Unit 1
Human Actions and
the Environment

Unit 2 Unit 3
Think Green! Caring For the
Environment

Lesson 3, exercises 5-7

Facts about Colombia’s
eco-concerns

Lesson 3, exercise 10

Poster of environmental
problem research

Lesson 2, exercise 6

Eco-friendly advice for travellers |:|

Lesson 3, exercise 3

Information leaflet with suggestions
for a school recycling programme

Lesson 3, exercise 4
Eco-promise
Lesson 3, exercise 9

News articles about the school

eco-footprint

Lesson 3, exercises 1-3

Photos and facts

about problems in

the oceans

Lesson 3, exercise 4
Article on the

Magdalena River |:|
Lesson 3, exercises 7-8

A petition letter |:|

[]

2. Decide which information you want to include in your newsletter.

3. Look at the two options for presenting the newsletter. Discuss the advantages and
disadvantages of each option: an online newsletter or a poster presentation.

4. Read the suggestions for what to do before, during and after the launch of the newsletter.
Can you think of other ideas?

Online newsletter

Poster presentation

Before

a. Create a website - think of a name
and web address.

b.Choose a format for your newsletter
(see the suggested format in Step 5).

c. Organize your material using the
format you chose.

a. Look for a space to create a poster
presentation and ask for permission.

b.Find materials to create your poster
(What will you put it on? How big will it
be?).

c. Make an outline of the design on paper
Then create your poster.

d.Decide on a date to launch the poster.

e.Announce the date and invite people to
the launch.




2. Students discuss which information
they want to include.

1. Explain to students that they are
going to create an eco-newsletter.
The newsletter will have different
sections with informative texts on
environmental and ecological issues.
Students will carry out research

and produce posters, collages, trivia
questions, surveys and interviews.

3. Students decide the format they'd
like to use for their newsletter. Direct
their attention to the chart. Go over
the two options, and discuss the

Tell students they will be publishing
this newsletter in an eco-friendly
way, either publishing online or using
recycled paper.

Remind students that they’ve been
working on the project throughout
the module. Direct them to the Unit
overview pages so they can see the
Module tasks and elements which
will contribute to the project. Remind
them of the different activities they
carried out earlier in the module.

Itis important to use this checklist

to enable teachers and students to
clearly see where they’re going, how
much progress they have made, and
how much is missing. Tell students the
mind maps, outlines and posters will
help them decorate the classroom or
noticeboards and will help them in
their oral presentations of the topics.

advantages and disadvantages of each.

4. Clarify that in an online publication
students should promote the website,
the launch event and share some
content previews to create curiosity
about the newsletter. For the wall-
poster newsletter, students should
invite the audience to present their
products. If students want to make
copies of their news articles or
contents of the newsletter, they should
use recycled paper.

21st Century Skills

Ask students to discuss why it’s
important not to waste paper. Remind
them not to use unnecessary paper
and cardboard as they produce their
materials, and also to be aware of the
need to use school resources wisely.
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Online newsletter

Poster presentation

d.Give a presentation of your website
(e.g. a PowerPoint presentation, a
presentation to the class).

f. Put up your poster.

g. Present the information while people
read the sections of the poster.

During | e.Answer questions. h.Answer questions.
f. Think of different strategies to
promote your website (e.g. by email,
using social media).
g. Invite people to sign the eco- i. Invite people to sign the eco-promise
promise and to vote in your online and to vote in your online survey.
After survey. j. Publish the results of the survey.

h.Publish the results of the survey.
i. Ask for feedback online.

k. Ask people present for feedback.

5. Here are some suggestions for how to organize the information in your online newsletter or

poster.

Name of the newsletter:

Web address:

Launch date:

WHO ARE WE?

e Personal information about the people in
the group

FEATURE STORIES / REGIONAL NEWS

e News article about the school eco-footprint
e Article on environmental problems

e Article on the Magdalena River

EDITORIAL
e Map of environmental problems

PHOTO CONTEST

e Exhibition of photos showing
environmental problems

ECO-ACTIONS

e Suggestions for travellers - how to reduce
your eco-footprint

e Eco-promise - ask people to sign

DID YOU KNOW ...?

e Eco-facts, e.g. rainforest, recycling,
Colombian problems

ONLINE SURVEY

o Ask people to vote on ideas to reduce

the impact of human actions on the
environment.

PETITION LETTER
Read and sign!




5. Invite students to reflect on how a
newsletter is put together. Bring some
examples to class and invite students
to browse the different sections:

local news, feature stories, surveys,
contests, etc.

Direct their attention to the suggested
sections. Tell students they can

use these ideas to organize their
newsletter, but that they needn’t be
bound by them and can decide on
alternative ways to organize their
chosen content.

Have students reflect on the
importance of obtaining the
corresponding feedback after the
event. Explain that the audience or
readers should provide feedback on
the students’ presentations and also
on the newsletter as a whole.

Make sure students devise a form to
ask the audience for feedback. They
might want to use recycled paper to
make copies of the feedback form and
hand it out before the audience leaves.

Encourage students to reflect on the
results of the presentations. They
should congratulate themselves on
things that went well and discuss how
to improve things that did not work.




Evaluatio

Vocabulary

n

Circle the word or phrase that doesn't belong to the same category. There is one example.

C. deforestation D. recycling

A. use pesticides
A. volunteer
A.waste

A. plastic bottles

A. protect the
environment

AO®DdPRPO

5. A.lstrongly
believe...

Grammar

B. illegal mining

B. pollute

B. reduce

B. recycle

B. take shorter
showers

B. I'm certain...

C. rescue an animal
C. reuse

C. fruit peelings

C. have solar panels

C. launch a petition

Circle the word that best completes the sentence. There is one example.

0. | enjoy
A. pollution

B. walking

C. deforestation

6. There are many trees in our neighbourhood.

Before, there
A. were
B. are

C. weren't

7. Jessicais really good at
A. sing
B. doesn't sing

C. singing

none.

D. sign a petition
D. recycle
D. magazines

D. use energy saving
light bulbs

D. I'm sure...

8. We can reduce pollution by

less plastic.
A. buy

B. buying
C. is buying

9. It's important to

less.

A. have started
B. starting

C. start

10.Istrongly

environment.
A. believe
B. sure

C. opinion

consuming

we can help the
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Evaluation Answers

Page 46

Vocabulary Grammar
1.B 6.A

2.A 7.C

3.B 8.B

4. A 9.C

5.C 10.A
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Reading

Read the following text. Circle the best answer for each question. There is one example.

In recent years, climatic phenomena such as El Nifio and La Nifa have increased the lack of
water in several countries. Fog catchers are nets between two wooden poles that capture
water without polluting the environment. Scientists are starting to think that fog catchers can
help us collect water in an efficient way. They are especially effective in deserts, mountains
and other places that have a lot of fog. In the Atacama Desert in Chile, fog catchers are

used for water supply and agriculture with wonderful results. A team of engineers from the
Massachusetts Institute of Technology (MIT) is working to improve fog catchers. Scientists
believe that, because they are easy to assemble and effective, fog catchers could become a
globalized solution for water supply and agriculture all over the world.

0.  Where have El Niflo and La Nina increased the lack of water?
a. In the Atacama Desert b. In places that have a lot of
fog
11. What are El Nifio and La Niia?
a. They are objects that collect b. They are climatic c. They are a solution to the
water. phenomena. lack of water.
12. What is a fog catcher?
a. A type of agriculture. b. An object that pollutes c. A net that collects water.
water.
13. Why are fog catchers helpful?
a. Because are useful for b. Because they are easy to  c. Because they are made of
collecting water. make. wood and a net.
14. Where are fog catchers especially efficient?
a. Near the ocean. b. In places with a polluted c. In deserts and mountains.
environment.
15. What is the MIT team doing?
a. They are working in the b. They are studying El Nifio  c. They are working to
Atacama Desert in Chile. and La Nina. improve fog catchers.
Writing
Complete the chart below about yourself.
A description of you:
What are you good at? (16) What do you like?
____ (18)
What are you interested What worries you?

in? (19) (20)
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Evaluation Answers

Page 47

Reading Writing

11.B 16. Answers may vary.
12.C 17. Answers may vary.
13.A 18. Answers may vary.
14.C 19. Answers may vary.

15.C 20. Answers may vary.




MODULE 2

Health Issues

Unit»1

What is an Eating

Disorder?

Language Functions

Describe minor illnesses and
give suggestions

Describe symptoms of
eating disorders and express
conditions

Describe past experiences
Recognize negative health
practices

Text Types:

Webpage, poster,
conversation, questionnaire,
narrative text, informative
article, descriptive
paragraph

Unit»2

Healthy Food

Choices

Language Functions

Ask for and give information
about eating habits

Make suggestions about
eating habits

Ask for and give information
about the ingredients of a
dish

Give information about the
nutritional value and health
benefits of food

Text Types:

nutrition advice, survey,
descriptive paragraph,
narrative paragraph,
conversation, blog, recipe,
nutrition quiz, informative
article, interview

Unit»3

Body and Mind
Connection

Language Functions

e Describe emotions and
feelings

e Express conditions

e Ask about past
experiences

e Give and ask for
suggestions

Text Types:

e  Wiki webpage,
online advertisement,
descriptive paragraphs,
narrative texts,
instructions, interviews,
newspaper article



Module 2 Presentation

e Point out to students
that this is the second
module of the book and

1 it addresses the topic of

health.

e Ask: What do you understand by the
word ‘health’? Do you consider yourself
healthy or not? Encourage students
to justify their answers. Vocabulary
might be a problem, so allow them
to express their ideas in L1 when
needed, offering translations so they
start to become familar with the
topic and vocabulary.

e \When explaining new vocabulary,
do not translate words directly into
L1. Use examples in L2, along with
body language or drawings on the
board, etc.

e Discuss the following: Is good health
just what you eat? Or does it include
exercise? Explain that in order to have
good health, there are a number of
factors involved. Obviously, good
food and exercise are two very
important factors, but psychological
factors are also significant. For
example, stress is a major problem
when it comes to health. There are
other external factors like fresh air
and sunlight that also contribute to
health.

e Draw students’ attention to the
theme of the module. Ask: What is
an eating disorder? Who can give me
some examples of eating disorders?
Elicit that there are a wide variety
of eating disorders, ranging from
anorexia and bulimia to overeating.

e Make sure students understand
that these types of disorders are
dangerous health issues and that
under no circumstances should we
make fun of someone who has an
eating disorder. On the contrary,
these people need proper medical
and psychological attention.

e Encourage students
to look at the different
pictures spread out over the
1 two pages of the module
presentation. Point to each one
and ask students if they know the
English word. Write the words on
the board as students call them
out. Help with translations if no
one knows the name of a particular
food or part of the body.

Remind students that language
functions help us to communicate
more effectively. Most of what

we say is for a specific purpose;
whether to thank someone, offer
help or simply express an emotion,
we use language functions to help
convey these messages.

Go over the specific language
functions and text types of the
three units

Unit 1
What Is an Eating Disorder?

e As a group, read the language
functions students will learn in this
unit.

e Discuss the meaning of new
vocabulary like eating disorder,
illnesses, symptom, health practices,
poster.

Unit 2

Healthy Food Choices

e Discuss the language functions
listed in this unit and elicit
definitions of new vocabulary
such as eating habits, nutritional

value, dish, health benefits, survey,
infographic, recipe.

Unit 3

Body and Mind Connection

e Read the language functions
and text types and clarify words

students do not understand, e.g.
suggestions, wiki, advertisements, etc.




Look at the pictures and answer ...

e Do you recognize the different
food items?

e Which foods are healthy and
which are unhealthy?

e Which foods do you like eating?

e Do you recognize some of the

different body parts? _

What is each body part used for?

[ Project: Create an Eating Disorder Prevention Plan and Present It at a Health Fair
In this module you will work in groups to prepare a formal presentation. @Q
Unit 1 Unit 2 Unit 3
1. Lesson 2, exercise 9 3. Lesson 1, exercise 8 8. Lesson 1, exercise 7
215t Century skills Survey on eating habits. Infographic suggesting positive
Ideas to raise 4. Lesson 2, exercises 8 and 9 ways to improve self-esteem and
awareness about Instructions on how to body image.
being overweight and prepare a healthy snack. 9. Lesson 3, exercise 8 Checklist
obesity. 5. Lesson 3, exercise 5 to discover if people contribute
2. Lesson 3, exercise 8 Nutrition quiz questions. to their own low self-esteem and
A text about a specific | 6. Lesson 3, exercise 7 body image problems.
eating disorder Text and infographic 10. Lesson 3, exercise 10
including definition, describing a healthy food. Presenting ideas about the role
causes, symptoms, 7. Lesson 3, exercise 8 of self-esteem and body
2\ | treatment. Nutrition suggestions with image in the prevention
' infographics. of eating disorders.
Chant

Be good to your body




Module 2 Presentation

Explore Your Knowledge

e Read the questions
together and discuss
1 students’ answers. Allow
students to answer in L1 if they
need to.

e Question three allows students
to personalize the information by
asking them which food they like
to eat. Encourage them to give
reasons for their responses.

The last two questions refer to
parts of the body. For the last
question, encourage answers like
We use our hands to hold things or
We use our knees to help us walk,
etc.

Finally, ask students if they can
name other body parts. Help
them with the English words if
needed.

Remind students that they need
to perform a final project for each
module, but that they will work
towards achieving it during the
whole module by accomplishing
mini-tasks.

Final Project

e Let students know that,
in module 2, they will be
organizing a Health Fair
where they need to present an
Eating Disorder Prevention Plan.

Explain that in order to organize
the fair they will need to organize
several committees, including a
Promotion committee, a Logistics
and Decoration committee and

a Presentations committee. Also,
they will need to prepare their
presentation, an Eating Disorder
Prevention Plan.

To assist in preparing the Eating
Disorder Prevention Plan, in

unit 1 students look at ideas to
prevent overweight and obesity,
as well as researching specific
eating disorders. Students focus
on healthy eating in unit 2, with a
survey on eating habits, a recipe
for a healthy snack, a nutrition
quiz, a text and an infographic
about healthy food, and nutrition
suggestions. Finally, in unit 3,
students learn about positive ways
to improve self-esteem and body
image, and the role of self-esteem
and body image in preventing
eating disorders.

Finally, read the title of this
module’s chant, Be good to your
body, and ask students what they
understand and how they can relate
the content of the units to the title
of the chant.
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» Objectives

® | » | can describe symptoms of eating
n I \ disorders and express conditions.
‘ » | can describe minor illnesses and

give suggestions.

What IS an Eatl ng » | can describe past experiences.
Disorder‘? » | can recognize negative health practices.

iz ;(n Qom‘emL » 'm Interestedln My Health! |

@ It is the International Week of Eating Disorders at Kennedy School. The
1. Read » school has created a webpage to inform students about the activities.
Read the webpage and answer questions a-d.

There’s a health fair at the school. When is it? From 2™ to 9" June.
Where can you find information about being overweight in Colombia?
Where can you find information about the symptoms of anorexia?
How can you contact a health specialist?

OO0
Kennedy School International Week of Eating Disorders

HEAL TH NEWS
Health Ministry reports half the population of Colombia is overweight.

an oy

Do you often have headaches? Do you feel low in energy? Are you worried about obesity?
Get a health check! Read more: Colombianews.com

Doctor speaking!
What is an eating disorder? Talk to the health specialist!
Telephone: 364-555-896

HEALTH CHECKLISTS
Not sure if your friend has an eating disorder? Use these checklists to find out.
Helping you prevent: Anorexia, Bulimia, Binge-eating

Join us! Show you care!

Health Fair 2"-9% June

Special events! Healthy recipes! Active life workshops!
Talks, competitions, concerts ... and more!

EATING DISORDERS - REAL STORIES! u
Read Claudia and Nicolas's stories about recovering from eating disorders.

The Digital Storytelling Project
Share your personal stories to work out problems together.
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Unit » 1 What Is an Eating Disorder?
Unit Objectives

Understand basic information about eating disorder symptoms.
Identify general and specific information in a short text written in simple language.

Basic standards of competences

Use notes to summarize short texts that describe people’s eating habits, symptoms
and causes.

Vocabulary Eating disorders; Health problems and remedies

Grammar Frequency adverbs; First conditional

a
1. J Read »
(15 minutes)

= Set the context. Write the title
of the lesson on the board and
ask: Are you interested in your
health? What do you do to stay
healthy?

= Read the rubric. Check
students understand the
term eating disorder. Elicit
the names of some eating
disorders (e.g. anorexia,
bulimia, binge-eating) and their
effects (e.g. obesity, being
overweight/underweight).

= Students scan the webpage to
answer the questions.

= Check answers as a class.

Answer Key

a. From June 2™ to 9t

b. Colombianews.com

c. The checklist: Helping you
prevent: Anorexia Bulimia
Binge-eating

d. Telephone: 364-555-896
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~ . Jaime and Andrea want to help their friend Nicolas. Listen and note
@ 2. Listen » down the sections of the webpage they discuss. Then, listen again and
tick the ideas (a-e€) they discuss.

Read real stories about people with eating disorders.
Get in touch with a psychologist or a health specialist.
Share Nicolas’s personal story online.

Invite him to go to the Health Fair.

Talk to his family about the problem.

Pop T

a
3. Speak »  Which is the best idea in exercise 2? Discuss with a partner.

-
4, Read » Look at the poster. Match the photos (a-€) with the phrases.

C.
0 )
o | N EE@J

b. —

r & ey

L il W |

s:ifs iz iils Do you care about your friends?

These are some symptoms or signs of a
eats in secret possible eating disorder. If your friend ...

eats in secret

worries too much about their weight

can’t control their eating

oPoo oy

... he/she may have an eating disorder!

vomits after eating

- . . . . y
5. Listen » Listen to Jaime and Andrea talking about Nicolds. Complete the sentences

with the correct adverb.

always usually often sometimes hardly ever never
Andrea thinks that Nicolas 2 eats in secret, but® he can't
control his eating. In Jaime’s opinion, he © worries about his weight. Also,

he d vomits after eating.



2. Listen »
-’
(25 minutes) track 18

= Set the context. Two students
are exploring the health
website to find help for their
friend.

= Read the rubric and ideas
a-e. Make sure students
understand the task.
Model the pronunciation of
important words (e.g. health
specialist, psychologist).

= Play the audio. Students listen
and identify the webpage
sections they discuss.

= Play the audio. Students listen
and tick the ideas.

= Students check their answers
in pairs.

MODULE // 2 Unit /1 Lesson /1

3. Speak »
(15 minutes)

= Elicit expressions to give
opinions and suggestions
(covered in Module 1, Unit
3) and write on the board: |
think, I'm sure, | believe, | have
no doubt, it’s important to, they
can/should, etc.

" |n pairs or small groups,
students give their opinions
about what to do.

= |fyou have time, suggest that

students research more eating
disorders and their symptoms
for the project.

O Q0O T Y

Answer Key

. eats in secret

. vomits after eating

. can’t control their eating

. eats too little

. worries too much about their

weight

Answer Key

Sections they discuss: Digital
Storytelling, Doctor speaking!
Health Fair

Ideas they discuss: a, b

Audio Script @
Andrea: What's wrong?

Jaime: Well, | think my best friend has
an eating disorder. | want to help
him but | don’t know how.

Andrea: Umm, Well, there’s a page on
the school website about eating
disorders. Let’s have a look. There's
of information on here, and stories
of real people who have had these
problems. This is great!

Jaime: Yeah, and look here. You can
make an appointment to speak
with a psychologist or a specialist
doctor. | think we need to tell an
adult about Nicolas. I'll make an
appointment right now.

Andrea: Yeah, it'’s the best thing to do.
We could all go together to the
Health Fair next week, too - so he
knows he isn't alone.

Jaime: Good idea!

Extra Activity (10 minutes)

Write these questions on the
board. In small groups, students
discuss and exchange ideas.

If a student thinks he or she has an
eating disorder, should they tell an
adult at school or at home?

If you think that a friend may have
an eating disorder, should you tell
his/her parents or talk to your friend
first?

What if your friend doesn’t admit he
or she has an eating disorder?

Which adult in your school might
you talk to about an eating disorder?

5.
(15 minutes) track 19

= Read the paragraph before

Listen »

playing the audio. Focus
attention on the frequency
adverbs and check meaning.

= Play the audio. Students

complete the text.

= Play the audio again if

necessary.

= Check answers as a class.

4, B Read »
(20 minutes)

= Set the context. Read the
rubric. Make sure students
understand the task.

= Focus attention on the main
sentence and example. Explain
that all the If... conditions have
the same result: If your friend
eats in secret, he or she may have
an eating disorder.

= Focus attention on the
phrases and model for
pronunciation. Students
repeat. Clarify the meaning of
any unknown words.

= Students match the phrases
with the photos.

= Students share their answers
with the class.

a.

b.
c.
d.

Answer Key

never
sometimes
usually
often

Audio Script @
Jaime: Look at this poster!

Interesting! Hey, Andrea! What
do you think? Does Nicolas eat in
secret?

Andrea: Umm ... I've never seen him

doing that.

Jaime: Does he control his eating?
Andrea: Well, he eats very quickly

and yeah ... sometimes it's like he
can't stop.

Jaime: And he usually worries about

his weight.

Andrea: And you know what? His

sister told me he often vomits after
eating.

Jaime: We should tell a teacher about

him. He needs help now.

Andrea: Yes, he does!
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6. Speak » In groups, play a game with the vocabulary in exercises 4 and 5.

1. Write a sentence describing a symptom in exercise 4.
2. Actit outin front of your group. Do not talk.
3. The rest of the group guesses the symptom.

Look at the check-up questionnaire. Label the photos (a-h) using
7. Read » phrases from the Word Bank.

How often do you get a headache?
usually often  sometimes
afew times ayear never

When was the last time you got a headache?
afewdaysago lastweek last month

o

What did you do?
| stayed in bed and relaxed.

Word Bank
to have/get:
a headache stay in bed and relax bed and relax
toothache take a home remedy
acold visit the doctor/dentist

a stomach ache take some medicine

8. Listen » Listen to Roberto answering the check-up questionnaire. Complete his

answers (a-c).

Doctor: Let me ask you some questions, Roberto.

Roberto: OK.

Doctor: How often do you get a stomach ache? ‘L\.t )
Roberto: Well, | @ like three or four times a week. | .
Doctor: When was the last time you got one? w ‘_.';__?*’

Roberto: It was ®
Doctor: What did you do?
Roberto: | ©

Doctor: Alright, | think we should do some tests. Come with me!

9 Speak » Work with a partner. Create two more questions for the check-up
’ P questionnaire. Then, take turns to role play the questionnaire.




6. () Speak »
(20 minutes)

= The aim of this exercise is
to review the vocabulary of
eating disorder symptoms.

= Students work in groups of
four. Each student writes a
symptom on a piece of paper
and puts their piece of paper
in a box or bag.

= Students take turns to take a
piece of paper and act out the
symptom. The other students
guess the symptom. Don't
allow any spoken clues.

Extra Activity (15 minutes)

Students play ‘Pictionary’

to illustrate some common
vocabulary related to eating
disorders, minor illnesses and
their symptoms. Students take
turns to draw the symptom. The
other students guess.

MODULE // 2 Unit /1 Lesson /1

8. (D)) Listen »
(20 minutes) track 20

= Read the rubric. Students
look at the photo. Elicit what
Roberto is doing (having a
check-up at the doctor’s).

= Play the audio. Students close
their books and listen. Ask:
How often does he get a stomach
ache?

= Play the audio again. Students
read and listen to complete
the conversation, then check
their answers in pairs.

= Students act out the
conversation in pairs.

9'”

Speak »

(15 minutes)

In pairs, students read the
qguestionnaire in exercise

7 again and add two more
questions.

If students need help adding
questions, provide examples:
e.g. How often do you get a cold?
What do you usually do when
you